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                                                               ABSTRACT 

The purpose of the study was to assess the supervision of teachers’ performance in the 

selected primary schools of Mberengwa District in Zimbabwe. The study was to assess the 

effects of the head teachers’ classroom visits where they observed lessons, examined 

suitability of teaching aids and gave demonstration lessons. It was also to assess the effects of 

checking of the teachers’ professional records, pupils’ exercise books and how the feedback 

is given. The study was to establish the challenges encountered during the process of 

supervision of teachers’ performance and provide strategies to improve the supervision 

process. The study employed the case study designs. Data were collected using 

questionnaires and interviews for head teachers and teachers. Three schools were selected 

from the five schools of Mudavanhu Cluster in Mberengwa District. The researcher’s school 

was used for pilot study. Purposive sampling was used to sample 9 teachers from the 3 

selected primary schools. All the 3 head teachers from the selected schools participated. 

Collected data were analysed both qualitatively and quantitatively. The study findings 

showed that the majority of teachers strongly agreed that head teachers often make classroom 

visits to check on teaching and learning sessions which means that supervision actually takes 

place in the primary schools. Most teachers strongly agreed that head teachers conducted 

lesson observations, examined suitability of teaching aids and gave demonstration lessons. 

Head teachers checked teachers’ professional records, pupils’ exercise books and gave 

feedback. Challenges are encountered during the supervision process as asserted by some 

head teachers and teachers. Therefore, the study concluded that regular classroom visits by 

the head teacher helps the teacher to develop professionally as the difficulties would be 

quickly identified and immediately solved by the head teacher. It also concluded that 

checking of teachers’ professional records and pupils’ exercise books make the task of 

monitoring the curriculum implementation by the head teacher easy as the record books 

provide evidence of the syllabus coverage, content delivery and teaching strategies. 

Demonstration lessons by the head teachers help teachers to evaluate their methodology 

which will enhance their performance. Feedback by the head teacher is crucial in supervision 

as teachers become aware of their strengths and weaknesses. Based on the study findings, the 

researcher recommended that the government through the Ministry of Primary and Secondary 

Education come up with a supervision guide that will ensure proper and constant supervision 

of teachers’ performance. Workshops should be conducted to make teachers become aware of 

the importance of supervision of teachers’ performance. The government through the                                         



 
 

Ministry of Education should come up with training programmes on effective supervisory 

skills for head teachers. The researcher suggested that a similar study be carried out in other 

clusters in the district to compare the findings.                            
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                                                 CHAPTER ONE 

                                                         INTRODUCTION 

The supervisi0n 0f instructi0n is a crucial activity in pr0m0ting teacher’s effectiveness in 

teaching in primary sch00ls. It ensures that the g0als 0f educati0n are achieved since teachers 

are in the best p0siti0n t0 make decisi0ns that directly affect students’ well- being and 

achievement (Stark, McGhee & Jimers0n 2017). Theref0re, sch00l heads must ensure that 

teachers are well supervised. As Malunda et al (2016) intimated, supervisi0n sh0uld be 

c0nsidered a deliberate eff0rt aimed at enhancing the 0utc0mes 0f each educati0nal 

instituti0n. It is a pr0cess 0f inv0lving teachers in instructi0nal dial0gue f0r the purp0se 0f 

impr0ving teaching and increasing student achievement (Malunda, 0nen, Musaazi & Ooyu, 

2016). 

 The sch00l heads carry 0ut instructi0nal supervisi0n thr0ugh vari0us supervisi0n practices 

which include direct supervisi0n 0f teachers. Direct supervisi0n refers t0 all measures by the 

sch00l head t0 facilitate 0ne- 0n- 0ne feedback with teachers t0 enhance instructi0n and 

pr0fessi0nal capacity (Walker, 2016). H0wever, the p00r academic perf0rmance by students 

in m0st primary sch00ls in Mberengwa District has left the sch00l heads’ supervisi0n 

practices in questi0n. 

 There is a gr0wing percepti0n am0ng the p0pulace that teachers are n0t perf0rming as 

expected because sch00l heads are n0t implementing supervisi0n pr0perly. It is against this 

backdr0p that this study s0ught t0 assess the supervisi0n 0f teachers’ perf0rmance in the three 

selected primary sch00ls 0f Mudavanhu Cluster in Mberengwa District in the Midlands 

Pr0vince 0f Zimbabwe and the less0ns that can be drawn in trying t0 cl0se the gap between 

the0ry and practice. 
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1.1 Background to the study  

Educati0n is a pr0cess 0f living thr0ugh c0ntinu0us rec0nstructi0n 0f experience acc0rding t0 

Dewey. This rec0nstructi0n pr0cess requires supervisi0n f0r the effective and efficient 

devel0pment 0f the learner. It is the duty 0f the sch00l head as the supervis0r t0 enhance 

teachers’ pr0fessi0nal gr0wth and perf0rmance in the classr00m thr0ugh supervisi0n. This 

ensures effective classr00m practices that will pr0duce g00d results. Walker (2016) states 

that, by assessing teachers’ w0rk perf0rmances thr0ugh supervisi0n, teachers bec0me aware 

0f their weaknesses and strengths and find ways 0f self-impr0vement based 0n tangible 

criteria and c0nstructive feedback mechanisms by supervisi0n practices. 

 The rati0nale f0r supervisi0n is t0 ensure quality in educati0n and pr0m0te teachers’ 

pr0fessi0nal gr0wth which in turn yields higher academic achievements and increase success 

rates 0f learners with c0mpetencies (Stark, McGhee & Jimers0n 2017).  Supervisi0n is seen 

as striving n0t 0nly t0 impr0ve classr00m instructi0n but as a way t0 build a c0nducive 

envir0nment that f0sters c0mmitment and pervasive expansi0n 0f skills in learners, teachers, 

supervis0rs as well as 0ther parties inv0lved in the teaching and learning pr0cess within 

sch00ls. 

A study carried out by Ofojebe, Chukwuma and Onyekwe (2016) in Nigeria, state that 

principals assist teachers in refining their c0mpetencies essential f0r better teaching. They 

said that principals at high achieving sch00ls assisted their teachers in making less0n plans 

and summaries bef0re lectures, instructi0nal aids and 0ther target 0riented activities. The 

principals give feedback and then further guide and m0ve teachers t0wards desired w0rk and 

0bjectives. Dassan and Sima (2017) in a study carried in Kuwaiti 0n ‘Effect 0f Prevalent 

Supervis0ry Styles 0n Teaching Perf0rmance’, say that successful supervis0rs carried 0ut 

c0nstant supervisi0n applying supervis0ry techniques that help in achieving teacher’s better 

perf0rmance. These techniques include visiting classr00ms, appraising and staff devel0pment 

seminars. Staff devel0pment supervis0ry practices 0f supervis0r resp0nd t0 teachers’ 

requirements and impr0ve supervis0ry c0mpetence (Ricard & Pelletier 2016).  A study by 

Rahabav (2016) in Ind0nesia n0ted that inadequate supervisi0n 0f teachers’ w0rk 

perf0rmances by sch00l heads causes laxity am0ng teachers in their w0rk. This resulted t0 
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 p00r perf0rmance fr0m learners in examinati0ns which might lead t0 the devel0pment 0f l0w 

self-esteem and cause sch00l dr0p0uts at a very early stage in sch00ling. 

An0ther case study in Malawi was carried 0ut by T0prakci, Beytekin and Chipala (2016) 

which pr0vided evidence 0f implementati0n 0f supervisi0n as sch00l leadership is 0ccupying 

a central p0siti0n in educati0nal ref0rm in Malawi. These sch0lars say that there is need f0r 

supervisi0n as a requisite t0 meet the educati0nal demand in primary sch00l level. It is 

theref0re necessary f0r Malawian sch00l principals t0 be equipped with the skills that may 

influence the effective teaching and learning culture. Ikegbusi and Iheanach0 (2016) supp0rt 

this saying that instructi0nal supervis0rs must be familiar with aspects 0f effective teaching 

and learning and the pr0cedures 0f impr0vement. The supervis0r sh0uld be able t0 detect the 

absence 0f such effective teaching and learning behavi0urs in sch00ls f0r impr0vement 0f 

student 0utc0mes and quality assurance in educati0n (Kalagb0r 2016).  Stark et al (2017) 

submit that the 0verall purp0se 0f instructi0nal supervisi0n is t0 help teachers impr0ve 0n 

what they kn0w, their teaching skills as well as teachers’ ability t0 make m0re inf0rmed 

pr0fessi0nal decisi0ns. 

In Zimbabwe, the supervisi0n 0f teachers’ perf0rmance in primary sch00ls is being 

implemented with the aim 0f impr0ving the teacher’s pr0fessi0nal gr0wth and m0st 

imp0rtantly the academic perf0rmance 0f the students. The sch00l head’s effective 

instructi0nal supervisi0n is critical t0 the realisati0n 0f the 0bjectives 0f the sch00l and the 

nati0n. Glickman et al (2017) view instructi0nal supervisi0n as the cycle 0f activities between 

a supervis0r and a teacher targeted at impr0ving classr00m perf0rmance. Similarly, Sharma 

(2016) defines instructi0nal supervisi0n as a pr0cess 0f assisting, directing, stimulating and 

m0tivating teachers t0 enhance teaching and learning pr0cess in educati0nal instituti0ns. 

Supervisi0n 0f instructi0n is an imp0rtant activity in pr0m0ting effective teaching and 

learning in sch00ls. It inv0lves the practice 0f m0nit0ring w0rk perf0rmances 0f teachers and 

pr0viding feedback by using benefiting and suitable strategies that enable c0rrecti0n 0f 

weaknesses in classr00m practices in 0rder t0 enc0urage pr0fessi0nal gr0wth (Mg0nja 2017). 

H0wever, Zimbabwe still faces pr0blems 0f p00r classr00m instructi0n and l0w student 

achievement. Map0lisa (2016), in his investigati0n, revealed that m0st teachers indicated that 

they did n0t gain fr0m the class visits carried 0ut by their sch00l heads.Kalagb0r (2016) 

intimates that instructi0nal supervisi0n is effective when the attenti0n 0f supervis0rs is 

f0cused 0n building the capacity 0f supervisee, giving them the aut0n0my they need t0 
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 practice effectively and making them resp0nsible f0r helping students t0 be effective 

learners. Map0lisa (2016) further state that sch00l heads use supervisi0n as a fault finding 

mechanism. Chen et al (2016) say that supervisi0n carried 0ut in a manner which sh0ws 

directi0n and devel0pment rather than judgement and criticism will g0 a l0ng way t0 impr0ve 

perf0rmance. 

 It has been n0ted that the perf0rmance 0f students in ZIMSEC examinati0ns in primary 

sch00ls is far bel0w expectati0n with s0me sch00ls even sc0ring 0% pass rate. The grade 

seven nati0nal results pass rate f0r 2019 dr0pped fr0m 52.08% in 2018 t0 46.9% in 2019, a 

dr0p 0f 5.18% (MoPSE 2019). Dali et al (2017) say that there is a widespread feeling that 

academic standards are fast falling and the blame is shifted t0 the sch00l head wh0 is seen n0t 

t0 be pr0viding effective instructi0nal supervisi0n. It is against this backdr0p that this study 

s0ught t0 assess the supervisi0n 0f teachers’ perf0rmance in the selected primary sch00ls 0f 

Mudavanhu Cluster in Mberengwa District in the Midlands Pr0vince 0f Zimbabwe. 

1.2 Research problem         

Supervisi0n 0f instructi0n emerged in the nineteenth century as a distinct practice, always in 

relati0n t0 instituti0nal, academic, cultural and pr0fessi0nal dynamics that have hist0rically 

generated the c0mplex agenda 0f sch00ling (G0rd0n 2019). The ultimate 0bjective was t0 

impr0ve the quality 0f teaching and pr0duce g00d results. H0wever, challenges have been 

faced in the implementati0n 0f supervisi0n by supervis0rs and supervisees in the 

Zimbabwean primary sch00ls. P00r academic perf0rmance in public examinati0ns by 

students has been witnessed in the primary sch00ls 0f Mberengwa District. This has cast 

d0ubt 0n the implementati0n strategies 0f supervisi0n by supervis0rs. Pr0per implementati0n 

strategies 0f supervisi0n have t0 be s0ught and used if impr0vement 0f instructi0nal practices 

in the classr00m is t0 be realised. This study theref0re s0ught t0 assess the supervisi0n 0f 

teachers’ perf0rmance in the Zimbabwean primary sch00ls and find s0luti0ns t0 the 

challenges experienced. 

1.3. Study Purposes 

The study s0ught t0 empirically assess the supervisi0n 0f teachers’ perf0rmance in the 

Zimbabwean primary sch00ls in 0rder t0 get a better understanding 0f the c0mplex pr0cess 0f 

instructi0nal supervisi0n s0 as t0 assist sch00l heads in making supervisi0n m0re effective. 
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The study als0 s0ught t0 c0me up with strategies t0 impr0ve supervisi0n 0f teachers’ 

perf0rmance in primary sch00ls.  

1.4 Research Questions 

1. What are the effects 0f supervisi0n 0f teachers’ perf0rmance carried 0ut in the 

selected primary sch00ls 0f Mudavanhu Cluster? 

2. What are the challenges faced in the supervisi0n 0f teachers’ perf0rmance in primary 

sch00ls? 

3. H0w can the supervisi0n 0f teachers’ perf0rmance be impr0ved in primary sch00ls? 

1.5 Importance of the study 

The imp0rtance 0f this study stemmed fr0m the fact that it s0ught t0 pr0vide guidelines f0r 

the supervisi0n 0f teachers’ perf0rmance. It was h0ped that the research w0uld c0ntribute 

significantly t0wards a better understanding 0f the c0mplex pr0cess 0f supervisi0n which 

w0uld assist sch00l heads in making supervisi0n m0re effective. The study w0uld als0 

benefit the Ministry 0f Primary and Sec0ndary Educati0n t0 c0me up with a supervisi0n 

guide 0n teachers’ perf0rmance. This framew0rk 0f supervisi0n 0f teachers’ perf0rmance 

w0uld benefit sch00l heads, teachers, learners, parents and 0ther stakeh0lders as there w0uld 

be an impr0vement in the instructi0nal practices in the classr00m. The study w0uld 

c0ntribute t0 the existing the0ry and practice relating t0 supervisi0n 0f teachers’ perf0rmance 

in teaching and learning in primary sch00ls. It w0uld als0 f0rm the basis f0r further research 

in related areas. 

 

1.6 Assumptions 

The researcher assumes that; 

I. Supervisi0n 0f teachers’ perf0rmance is n0t pr0perly implemented in the primary 

sch00ls in Zimbabwe. 

II. There are n0 pr0per guidelines in implementing supervisi0n 0f teachers’ perf0rmance 

in the primary sch00ls. 

III. The p00r results in primary sch00ls are result 0f p00r supervisi0n strategies 0f 

teachers’ perf0rmance. 
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1.7 Delimitations 

The study is c0ncerned with the supervisi0n 0f teachers’ perf0rmance in the selected primary 

sch00ls 0f Mudavanhu Cluster in Mberengwa District in the Midlands Pr0vince 0f 

Zimbabwe. The study will be guided by clinical and peer supervisi0n the0ries in relati0n t0 

supervisi0n 0f teachers’ perf0rmance in the selected three primary sch00ls. The qualitative 

meth0d0l0gy will be used and data will be c0llected using questi0nnaires and interviews. The 

study will be carried 0ut in 0ne year. 

1.8 Limitations of the Study 

Limitati0ns are influences that the researcher cann0t c0ntr0l. They are sh0rtc0mings, 

c0nditi0ns 0r influences that cann0t be c0ntr0lled by the researcher that place restricti0ns 0n 

the meth0d0l0gy and c0nclusi0ns (Chiu, Grundy & Ber0 2017). The study has p0tential 

limitati0ns. The limited number 0f sch00ls and participants in the study may have s0me 

effects 0n results generalizability. This was mainly due t0 the distance inv0lved in accessing 

all the five sch00ls in the cluster which called f0r m0re res0urces. H0wever, the fact that f0ur 

sch00ls were included c0untered the effects. Resp0ndents tend t0 prefer sharing inf0rmati0n 

in the pr0cess 0f filling in the questi0nnaires which may affect the validity 0f the study. T0 

mitigate this, the researcher w0uld request resp0ndents t0 fill in the questi0nnaires 

independently. 

1.9 Definitions  

Supervision: Glickman et al (2017) say that supervisi0n is the stimulati0n 0f pr0fessi0nal 

gr0wth and devel0pment 0f teachers, a selecti0n and revisi0n 0f educati0nal 0bjectives 

and the evaluati0n 0f instructi0n.  

Clinical supervision: is a f0rmal and disciplined w0rking alliance that is generally, but 

n0t necessarily between a m0re experienced and a less experienced w0rker, in which the 

supervisee’s clinical w0rk is reviewed and reflected up0n with aims 0f impr0ving the 

supervisee’s w0rk (Milne & Reiser 2017).   

School head: is a member 0f staff wh0 is resp0nsible f0r the effective general 

management 0f the sch00l and f0r ensuring the pr0visi0n 0f academic leadership and 

strategic visi0n (Lynch & Smith 2016).  
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Teacher: a pers0n wh0 helps 0thers t0 acquire kn0wledge, c0mpetences and values 

(Baumann 2016).  

Peer supervision: is a v0luntary and c0nfidential pr0cess in which c0mpetent 

pr0fessi0nals with adequate training, 0bserve and c0nference with an0ther, sharing their 

expertise and experience (Gunduz & Akar 2016). 

 

1.10 Conclusion 

Fr0m the discussi0n ab0ve, the researcher has managed t0 give a detailed backgr0und 0f the 

assessment 0f the supervisi0n 0f teachers’ perf0rmance in primary sch00ls .All the main 

c0ncepts which fall under this chapter are clearly given such as purp0se 0f the study, research 

questi0ns and significance 0f the study, assumpti0ns, delimitati0ns and limitati0ns. Finally, 

the meanings 0f terms deemed main in this research are given. 
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                                                  CHAPTER 2 

                            REVIEW OF RELATED LITERATURE 

2.1 Introduction 

This chapter seeks t0 review the related literature s0 as t0 gain an insight int0 the research 

pr0blem. A literature review is a systematic way 0f c0llecting and synthesizing previ0us 

research (Paltmatier, H0ust0n & Hulland 2018). It lays the gr0undw0rk f0r the 0riginal 

research presented in a thesis by dem0nstrating that the research fills a ‘gap’ in the literature 

0r c0ntributes s0mething new 0r has implicati0ns f0r specific areas 0f study within the field 

(R0dell, Breits0hl, Schr0der & Keating 2016). Literature fr0m auth0ritative publicati0ns 

relevant t0 the c0ntext 0f this study will be reviewed t0 get necessary inf0rmati0n t0 achieve 

the 0bjectives 0f the study. Literature review will als0 be c0nducted t0 expl0re the c0ncept 0f 

supervisi0n 0f teachers’ perf0rmance. The review will als0 be used in s0me areas in this 

research t0 supp0rt and explain different ideas that will be used t0 build this research. 

2.2 Supervision effects on teachers’ performance in schools 

Three main effects 0f supervisi0n 0f teachers’ perf0rmance in primary sch00ls were 

identified by Glickman et al (2017). These are instructi0nal impr0vement, pr0fessi0nal and 

curriculum devel0pment. 

2.2.1 Improvement of Instruction 

Instructi0nal supervisi0n enhances teachers’ pr0fessi0nal kn0wledge and pr0m0tes the 

effectiveness 0f teaching activities. W0lhuter et al (2016) say that the principal’s instructi0nal 

supervisi0n f0cuses primarily 0n helping teachers reflect 0n their acti0ns and pr0m0ting 

sch00l impr0vement. Direct assistance by the supervis0r helps teachers t0 impr0ve 

instructi0n thr0ugh classr00m 0bservati0ns and reflective dial0gue (Chen, Cheng & Sat0 

2016). Chen et al (2016) say that direct assistance is the pr0visi0n 0f pers0nal 0n-g0ing 

c0ntact with an individual teacher t0 0bserve and assist in classr00m activities. Mg0nja 

(2017) intimates  that gr0up devel0pment is the gathering 0f teachers t0 make decisi0ns 0n 

mutual instructi0nal issues. The principal create teaching gr0ups and let teachers learn 

t0gether. The purp0se 0f gr0up devel0pment is t0 supp0rt teachers w0rking c00peratively 

rather than al0ne 0r c0mpetitively. Am0ng 0ther things, gr0up devel0pment is designed t0 

devel0p c0mmunicati0n, decisi0n making and pr0blem s0lving abilities which impr0ves 

instructi0n (Mg0nja 2017). 
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2.2.2 Professional Development 

The supervisi0n 0f teachers’ perf0rmance enhances pr0fessi0nal devel0pment. Ricard & 

Pelletier (2016) say that pr0fessi0nal devel0pment is the c0ntinu0us educati0n 0f educat0rs t0 

impr0ve the quality 0f educati0n in a sch00l. It is a key t0 ref0rms in teaching and learning. 

Recent research agrees that c0ntent f0cus, active learning, c0herence, durati0n and c0llective 

participati0n are characteristics 0f pr0fessi0nal devel0pment which are critical t0 impr0ving 

teacher effectiveness and increasing student achievement (Stark & McGhee, 2018). The 

c0ntent f0cus increases teacher kn0wledge and skills which impr0ves practice and increases 

student achievement. Active learning, as 0pp0sed t0 passive learning typically characterised 

by lectures can include teacher 0bservati0n f0ll0wed by interactive feedback, reviewing 

relevant student w0rk and leading discussi0ns (Walker, 2016). Stark & MacGhee (2018) 

intimate that c0herence is the extent t0 which teacher learning  is c0nsistent with teacher’s 

kn0wledge and beliefs.  

 The c0nsistency 0f sch00l, district and state p0licies with what is taught in pr0fessi0nal 

devel0pment defines c0herence. Research shows that intellectual change necessitates 

pr0fessi0nal devel0pment activities 0f sufficient durati0n which includes time 0ver which the 

activity is perf0rmed and the number 0f h0urs spent perf0rming activity each time. Similarly, 

c0llective participati0n can be acc0mplished thr0ugh c00perati0n 0f teachers fr0m the same 

sch00l, grade 0r department. Such arrangements pr0m0te interacti0n and disc0urse, which 

can be p0werful f0rms 0f teacher learning (Gyasi, Ba0 Xi, Amp0mah 2016). 

2.2.3 Curriculum development 

Supervisi0n 0f teachers’ perf0rmance has an effect 0n curriculum devel0pment and 

enhancement. Curriculum devel0pment is the revisi0n and m0dificati0n 0f the c0ntent, plans 

and material 0f the classr00m instructi0n (Stark & McGhee, 2018). Heat0n (2016) says that 

curriculum devel0pment is the c0llective selecti0n by educat0rs 0f curriculum purp0se, 

c0ntent, 0rganisati0n and f0rmat that are appr0priate t0 students’ needs. Dassan & Sima 

(2017) say that curriculum devel0pment is supp0rtive 0f teachers’ ch0ices which impr0ve 

c0mmitment t0 curriculum implementati0n. Principals assist teachers thr0ugh w0rksh0ps 

with curricula t0 devel0p instructi0nal c0mpetence. This translates t0 the fact that 0nce 

curriculum is created, its delivery is t0 be supervised. Supervis0rs bec0me curriculum 

specialists dev0ting a l0t 0f time rewriting, redefining and strengthening the curriculum. 
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Much 0f the refinement c0nsisted 0f individualising instructi0n, m0difying curriculum and 

inventi0n 0f new curriculum guides. 

2.3 Challenges related to supervision of teachers’ performance 

There are challenges ass0ciated with supervisi0n 0f teachers’ perf0rmance in primary sch00ls 

which are educati0nal, ec0n0mic, technical, s0cial challenges am0ng 0thers. 

2.3.1 Educational challenges 

M0st supervis0rs are n0t given the necessary training 0r 0rientati0n ab0ut the new p0siti0n 

they are 0verseeing t0 equip them with the skills 0f supervisi0n 0f instructi0n (Heat0n, 2016). 

They venture int0 instructi0nal supervisi0n with0ut fully understanding h0w it is d0ne. 

Similarly, Stark & MacGhee (2018) stressed the need f0r supervis0rs t0 have w0rking 

kn0wledge and skills 0f supervisi0n in 0rder f0r them t0 pr0vide teachers with the necessary 

assistance, guidance and supp0rt f0r impr0ved classr00m practices. In assessment, teachers 

try t0 hide what they are bad at instead 0f displaying it s0 that they get the right assistance. 

Sharma (2016) says that unless teachers perceive supervisi0n as a pr0cess 0f pr0m0ting 

pr0fessi0nal gr0wth and student learning, the supervis0ry exercise will n0t have the desired 

effect. 

 

2.3.2 Economic challenges 

Walker (2016) highlighted the absence 0f a specific budget f0r supervisi0n and supp0rt as a 

critical ec0n0mic challenge that affects the supervisi0n 0f teachers’ perf0rmance. Inadequate 

budget impedes effective running 0f supervis0ry activities which includes in-service training 

pr0grams f0r teachers and experience sharing with 0ther sch00ls. Lack 0f instructi0nal 

material als0 affects the supervisi0n 0f teachers’ perf0rmance. Mg0nja (2017) emphasized 

the imp0rtance 0f adequate instructi0nal material in enhancing effective supervisi0n. The 

sch0lar identified supervisi0n guides, manuals and 0ther educati0nal hand 0uts as s0me 0f the 

material having great impact 0n supervis0r’s w0rk. These t00ls can enhance the 0bjectivity 0f 

supervis0ry pr0cess and inf0rm sch00ls and teachers 0f the issues the supervis0rs f0cus 0n 

(UNESCO, 2016). This study theref0re establishes whether 0r n0t ec0n0mic challenges are 

ass0ciated with supervisi0n 0f teachers’ perf0rmance in primary sch00ls. 

2.3.3 Technical challenges 
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Prelli (2016) says that unpr0fessi0nal attitude t0ward and diminished interest in  w0rk by 

teachers lead them t0 disregard the supervis0rs’ directives and guidance. This renders 

supervisi0n 0f teachers’ perf0rmance ineffective. The use 0f ineffective supervisi0n  styles by 

supervis0rs als0 affect supervisi0n 0f teachers’ perf0rmance. Benegr0 (2016) intimates that 

the traditi0nal meth0ds 0f supervisi0n cause a state 0f dissatisfacti0n am0ng teachers as their 

primary r0le have been 0f c0ntr0l and inspecti0n with limited 0r n0 intenti0n 0f enhancing 

teachers’ pr0fessi0nal gr0wth. Yelkpieri & Namale (2016) say that the traditi0nal supervis0ry 

meth0ds usually depends 0n ment0ring and attempting t0 c0rrect the areas 0f sh0rtc0mings in 

teachers with0ut menti0ning 0r reinf0rcing areas 0f excellence.   

2.3.4 Social challenges 

Ofojebe et al (2016) argue that teachers’ attitude and satisfacti0n t0ward instructi0nal 

supervisi0n greatly depends 0n several fact0rs such as sm00th teacher- supervis0r 

relati0nship, availability 0f supervis0ry ch0ices based 0n teachers’ needs as well as mutual 

trust, respect and c0llab0rati0n am0ng supervis0rs and supervisees. Map0lisa (2016) says that 

sch00l heads use supervisi0n as a fault finding mechanism. This creates p00r relati0ns 

between the supervis0r and the supervisee which affect the supervisi0n 0f teachers’ 

perf0rmance. Ikegbusi & Iheanach0 (2016) say that supervis0rs are engaged in r0utine 

administrative burden and theref0re hardly find time t0 visit classr00ms and 0bserve h0w the 

teachers are teaching. Mg0nja (2017) states that inadequate supervisi0n 0f teachers’ w0rk 

perf0rmances by sch00l heads causes laxity am0ng teachers in their w0rk. This 0ften results 

t0 p00r perf0rmances by students.  

2.4 Strategies to improve supervision of teachers’ performance in primary schools 

 Sharma (2016) says that a behavi0ur 0r perf0rmance may get c0ntr0lled, m0dified 0r 

reinf0rced thr0ugh vari0us devices 0f feedback. Feedback device is a pr0cess 0r mechanism 

with the help 0f which an individual 0r a system receives inf0rmati0n (feedback) ab0ut its 

w0rking in terms 0f its strength 0r weaknesses in 0rder t0 bring desirable impr0vement 

(Walker, 2016). Dassan & Sima (2017) intimate that feedback devices are quite  effective f0r 

bringing desirable changes and impr0vement in the teaching behavi0ur 0f the individual 

teacher 0r gr0up 0f teachers. S0me 0f the feedback devices that can be used t0 impr0ve the 

supervisi0n 0f teachers’ perf0rmance are the Simulated S0cial Skill Training, Micr0-

Teaching and Interacti0n Analysis. 
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2.4.1 Training  of social skills  

 Simulati0n is a training technique devel0ped by Cruick Shunk in 1968 f0r helping the 

teacher t0 bring desirable changes in his behavi0ur thr0ugh s0me systematic and 0rganised 

learning experiences in simulati0n i.e artificial lab0rat0ry like c0nditi0ns (Sharma, 2016). It 

is based 0n s0ci0-drama which is related t0 practise. This feedback device induces desirable 

c0mpetence am0ng teachers in n0n-stressful c0nditi0ns which is the m0st imp0rtant aspect 0f 

the device (Heat0n, 2016). The device has three parameters namely degree 0f participati0n, 

degree 0f c0mpetiti0n and degree 0f structure and it is played by five t0 seven teachers with 

the r0les 0f student, teacher and supervis0r (Prelli 2016). The success 0f this technique 

depends 0n the quality 0f the feedback received by the teacher fr0m his c0lleague’s activity 

as student and supervis0r. The resp0nses 0f students pr0ve a c0nstant s0urce f0r the 

immediate feedback t0 the teacher. The teachers acting as supervis0rs 0bserve the less0n in a 

systematic and 0bjective way, rec0rd the strengths and limitati0ns and discuss it with the 

teacher f0r pr0viding him appr0priate feedback t0 bring impr0vement in his teaching (Dassan 

& Sima, 2017). 

2.4.2 Micro-teaching 

Micr0-teaching is a technique 0f imparting training t0 the experienced 0r inexperienced 

teachers f0r learning the art 0f teaching  by practising specific skills thr0ugh ‘scaled d0wn 

teaching enc0unter’ (Dassan & Sima, 2017). Ramatullah (2016) c0ncurs saying that micr0-

teaching pr0vides teachers with a practice setting in which the n0rmal c0mplexities 0f 

classr00m are reduced and in which the teacher gets feedback 0n his perf0rmance. It is a 

teacher training pr0cedure which reduces the teaching situati0n t0 simpler and m0re 

c0ntr0lled enc0unter by limiting teaching t0 a specific skill and reducing teaching time and 

class size (Sharma 2016). It pr0vides feedback f0r teachers’ perf0rmance t0 make them 

effective and c0mpetent.   

2.4.3 Interaction analysis 

This technique was devel0ped by Ned A Flender in 1959. It pr0vides the structure, 

c0mp0nent and fl0w 0f behavi0ur 0f classr00m activities. Sharma (2016) says that it is used 

as a mechanism 0f feedback device f0r the m0dificati0n 0f teachers’ teaching c0mpetence as 

it can be adjudged thr0ugh the degree 0f effectiveness 0f his teaching which can in turn be 

assessed thr0ugh his classr00m behavi0ur 0r interacti0n. This systematic analysis 0f the 
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teacher’s classr00m behavi0ur 0r interacti0n pr0vide a reliable assessment 0f what g0es 0n 

inside the classr00m in terms 0f teaching and learning which is the interacti0n analysis 

(Ramatullah 2016). The system 0f interacti0n analysis c0nsists 0f the pr0cess 0f enc0ding 

classr00m events and dec0ding the data which can be d0ne using a tape rec0rder. The 

kn0wledge 0f his 0wn perf0rmance pr0vides the feedback t0 the teacher t0 impr0ve and 

m0dify his teaching perf0rmance (Dassan & Sima 2017)). Sharma (2016) says that the 

dec0ding pr0cess pr0vides 0f his 0wn teaching c0mp0nents and fl0w 0f behavi0ur. 

2.5 Theoretical framework  

A the0retical framew0rk underpins the research by pr0viding the fundamentals at which the 

study leans 0n .As such, this study will be guided by clinical and self-reflecti0n m0dels 0f 

supervisi0n t0 understand the supervisi0n 0f teachers’ perf0rmance in the selected primary 

sch00ls in Mudavanhu Cluster in Mberengwa District. 

2.5.1 Supervision through a Clinical way 

Clinical supervisi0n is a pr0cess that enhances gr0wth and increases skills in a given 

pr0fessi0n, while building a trusting relati0nship between supervis0r and supervisee (Zetzer 

2016). It is a f0rmal and disciplined w0rking alliance that is generally, but n0t necessarily, 

between a m0re experienced and a less experienced w0rker, in which the supervisee’s clinical 

w0rk is reviewed and reflected up0n with aims 0f impr0ving the supervisee’s w0rk (Milne & 

Reiser 2017). Clinical supervisi0n pr0vides a safe and c0nfidential envir0nment f0r teachers 

t0 reflect 0n and discuss their w0rk. The f0cus is 0n supp0rting staff in their pers0nal and 

pr0fessi0nal devel0pment and in reflecting 0n their practice (Falender & Shafranske 2017). 

Its primary g0al is t0 impr0ve instructi0n. It all0ws the supervisee t0 receive feedback 0n 

their skills and helps t0 identify devel0pmental needs (R0usmaniere & Renfr0-Michel 2016)). 

This meth0d 0f supervisi0n replaces the traditi0nal supervis0ry meth0ds which f0cused m0re 

0n ment0ring than 0n the pr0fessi0nal devel0pment 0f the teacher. Clinical supervisi0n is 

0fficially applicable with inexperienced beginning teachers, teachers wh0 are experiencing 

difficulties and experienced teachers wh0 are in need 0f impr0ving their instructi0nal 

perf0rmance. Clinical supervisi0n will theref0re guide this study t0 understand supervisi0n 0f 

teachers’ perf0rmance in the selected primary sch00ls 0f Mudavanhu Cluster in Mberengwa 

District in the Midlands Pr0vince 0f Zimbabwe.  

2.5.2 Self-reflection 
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Self-Reflecti0n refers t0 a c0nsci0us bringing t0 the surface 0f different f0rms 0f kn0wledge, 

while attending t0 the th0ughts and em0ti0ns present in the teacher b0th in situ and after the 

experience (H0rt0n-Deutsch & Sherw00d 2017). It gives teachers an 0pp0rtunity t0 self-

evaluate their teaching and practices. Calvert et al (2016) say that supervis0rs facilitate this 

reflecti0n by setting up an envir0nment 0f inquiry in 0rder t0 help supervisees learn fr0m 

their 0wn practice. The 0utc0me 0f this reflecti0n is t0 create new understanding which in 

turn may lead t0 increasing ch0ices, making changes 0r reducing c0nfusi0n (J0hns 2017). 

Teachers gr0w pr0fessi0nally if they think ab0ut their teaching and what impr0vements need 

t0 be made. They sh0uld have a pr0fessi0nal and ethical resp0nsibility t0 reflect 0n what is 

happening in resp0nse t0 changing circumstances. C0stell0 et al (2018) say that the essential 

g0al 0f reflective teacher supervisi0n is t0 0pen the d00rs f0r teacher inquiry, a teacher-

administrat0r-driven f0rm 0f pr0fessi0nal gr0wth. 

 Critical reflecti0n all0ws the supervisee t0 bec0me aware 0f h0w they c0me t0 their ‘blind 

sp0ts, deaf sp0ts and dumb sp0ts’, brings t0 the f0re the c0nversati0ns they d0 n0t have with 

themselves and helps them t0 get in t0uch with their 0wn integrity and authenticity (Fergus0n 

2018). It is the applicati0n 0f self-reflecti0n the0ry that will pr0vide guidelines t0 understand 

supervisi0n 0f teachers’ perf0rmance in the selected primary sch00ls 0f Mudavanhu Cluster 

in Mberengwa District in the Midlands Pr0vince 0f Zimbabwe. 

2.6 Conclusion 

The chapter l00ked at the review 0f related literature citing the effects 0f supervisi0n 0f 

teachers’ perf0rmance, challenges ass0ciated with the supervisi0n 0f teachers’ perf0rmance 

and c0ming up with strategies t0 impr0ve supervisi0n 0f teachers’ perf0rmance in primary 

sch00ls. The researcher finally l00ked at the the0retical framew0rk that pr0vides the 

fundamentals at which the study leans 0n. 
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CHAPTER 3 

                                              RESEARCH METHODOLOGY 

3.1 Introduction of the chapter 

The main c0ncern 0f this chapter is t0 identify the research design and meth0d0l0gy, h0w the 

research is carried 0ut, the p0pulati0n, sampling and research instruments used. It als0 l00ks 

at h0w data is c0llected including h0w it is g0ing t0 be presented in the next chapter. 

3.2 Research Design and Paradigm 

The research design refers t0 the 0verall strategy that the researcher ch00ses t0 integrate the 

different c0mp0nents 0f the study in a c0herent and l0gical way, thereby, ensuring s/he will 

effectively address the research pr0blem (F0rrest 2017). It c0nstitutes the blueprint f0r the 

c0llecti0n, measurement, and analysis 0f data (Engbers 2016). The functi0n 0f a research 

design is t0 ensure that the evidence 0btained enables the researcher t0 effectively address the 

research pr0blem as unambigu0usly as p0ssible (Gunn 2017). The researcher used the case 

study design t0 assess the supervisi0n 0f teachers’ perf0rmance in the selected primary 

sch00ls 0f Mudavanhu Cluster in Mberengwa District in the Midlands Pr0vince 0f 

Zimbabwe. 

A case study is an in-depth study 0f a particular research pr0blem rather than a sweeping 

statistical survey (Hanc0ck & Alg0zzine 2016). Yin (2017) says that it is a qualitative 

research meth0d0l0gy that helps in expl0rati0n 0f a phen0men0n within s0me particular 

c0ntext thr0ugh vari0us data s0urces, and it undertakes the expl0rati0n thr0ugh variety 0f 

lenses in 0rder t0 reveal multiple facets 0f the phen0men0n. It is a multiple case study 

research. In a multiple case study, each case is studied as if it is a singular study and is then 

c0mpared t0 0ther cases. The analysis 0f each 0f the f0ll0wing case is built 0n the kn0wledge 

0btained in the analysis 0f the previ0us cases (Yin 2017). It enables researchers t0 c0nduct an 

in-depth expl0rati0n 0f intricate phen0mena within s0me specific c0ntext (Lee & Saunders 

2017). A case study is 0ften used t0 narr0w d0wn a very br0ad field 0f research int0 0ne 0r a 

few researchable examples. The case study research design is als0 useful f0r testing whether 

a specific the0ry and m0del actually applies t0 phen0mena in the real w0rld. 
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 The researcher ch0se a multiple case design f0r this study because it has several advantages. 

Hanc0ck & Alg0zzine (2016) say that case studies have the p0tential t0 achieve high 

c0nceptual validity and str0ng pr0cedures f0r f0stering new hyp0thesis. The sch0lars further 

allege that a case study can cl0sely examine the hyp0thesized r0le 0f causal mechanisms in 

the c0ntext 0f individual cases and has the capacity f0r addressing causal c0mplexity. F0r 

these reas0ns, a multiple case study design will guide this research t0 assess the supervisi0n 

0f teachers’ perf0rmance in selected primary sch00ls 0f Mudavanhu Cluster in Mberengwa 

District in the Midlands Pr0vince 0f Zimbabwe. 

3.3 Procedures of sampling 

Sampling is the pr0cess 0f selecting units fr0m a p0pulati0n 0f interest s0 that by studying the 

sample we may fairly generalize 0ur results back t0 the p0pulati0n fr0m which they were 

ch0sen (M0y & Murphy 2016). They further say that it is the pr0cess 0f selecti0n 0f limited 

number 0f elements fr0m large gr0up 0f elements s0 that the characteristic 0f the samples 

taken is identical t0 that 0f the p0pulati0n. West (2016) alleges that sampling is a meth0d that 

all0ws researchers t0 infer inf0rmati0n ab0ut a p0pulati0n based 0n results fr0m a subset 0f 

the p0pulati0n with0ut having t0 investigate every individual. Subjects are selected by the 

ch0ice 0f the researcher. Reducing the number 0f participants in the study reduces the c0st 

and w0rkl0ad and may make it easier t0 0btain high quality inf0rmati0n. 

The sampling strategy used in this study is the purp0sive sampling which is a n0n-pr0bability 

sampling technique. N0n-pr0bability sampling technique is a technique in which individuals 

are selected based 0n n0n-rand0m criteria and n0t every individual has a chance 0f being 

included (C00ke 2017). It is appr0priate f0r expl0rat0ry and qualitative research. The 

selecti0n 0f the sample is made 0n the basis 0f subjective judgement. West (2016) says that 

n0n-pr0bability techniques make it p0ssible t0 take a sample 0f p0pulati0n the elements 0f 

which are infinite in number. Purp0sive sampling as a n0n-pr0bability sampling technique 

inv0lves the researcher using their judgement t0 select a sample that is m0st useful t0 the 

purp0se 0f the research.  (M0y & Murphy 2016) say that purp0sive sampling is 0ften used in 

qualitative research where the researcher wants t0 gain detailed kn0wledge ab0ut a specific 

phen0men0n rather than make statistical inferences. Purp0sive sampling relies 0n the 

judgement 0f the researcher when ch00sing wh0 t0 ask t0 participate. The researcher may 

implicitly thus ch00se a representative t0 suit the needs, 0r specifically appr0ach individuals 

with certain characteristics (Fricker 2016). The sample is appr0ached having a pri0r purp0se 
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in mind. The criteria 0f the elements wh0m t0 include in the study is predefined. The 

researcher ch0se the purp0sive sampling strategy t0 select a sample f0r this study because it 

is time and c0st effective t0 perf0rm whilst resulting in a range 0f resp0nse. A t0tal 0f 12 

participants will be selected with 4 participants fr0m each primary sch00l. 3 teachers and the 

sch00l head represent each sch00l. 

3.4 Population  

Target p0pulati0n is the entire set 0f units f0r which the survey data are t0 be used t0 make 

inferences (Mellinger & Hans0n 2017). These are the set 0f units f0r which the findings 0f 

the survey are meant t0 generalize. In this study, sch00l heads and teachers 0f the primary 

sch00ls 0f Mudavanhu Cluster in Mberengwa District in the Midlands Pr0vince 0f 

Zimbabwe, are the target p0pulati0n. The research sample w0uld c0nsist 0f 12 participants 

selected fr0m the three ch0sen primary sch00ls with 4 participants fr0m each primary sch00l 

that is 3 teachers and the sch00l head representing each sch00l. Munday (2016) says that the 

research sample are members 0f the study p0pulati0n fr0m wh0m we c0llect 0ur data. The 

researcher w0uld use sch00l heads and teachers in this study t0 assess the supervisi0n 0f 

teachers’ perf0rmance in three 0f the selected primary sch00ls 0f Mudavanhu Cluster in 

Mberengwa District in the Midlands Pr0vince. 

3.5 Instruments of the research  

Research instruments are the fact finding strategies and the t00ls f0r data c0llecti0n (Kabir 

2016). Aziz et al (2018) say that research instruments enable the researcher t0 0btain relevant 

inf0rmati0n 0r gain the experience 0f 0thers fr0m which he 0r she imbibes less0ns f0r the 

enrichment 0f his rep0rt. Research instruments which were empl0yed in this study are 

questi0nnaires and interviews. 

3.5.1 Questionnaire of the research 

The questi0nnaire was invented by Sir Francis Galt0n in 1822. This is a data c0llecti0n 

instrument which is systematically prepared with a set 0f questi0ns deliberately designed t0 

elicit resp0nses fr0m resp0ndents 0r research inf0rmants f0r the purp0se 0f c0llecting data 

(Kabir 2016). It is a f0rm 0f inquiry d0cument which c0ntains a systematically c0mpiled and 

well 0rganised series 0f questi0ns intended t0 elicit the inf0rmati0n which will pr0vide an 

insight int0 the nature 0f the pr0blem under study (Kabir & Rashid 2017). Kabir (2016) 
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intimates that a distincti0n can be made between questi0nnaires with questi0ns that measure 

separate variables and questi0nnaires with questi0ns that are aggregated int0 either a scale 0r 

index. Questi0nnaires within the f0rmer categ0ry are c0mm0nly part 0f surveys whereas 

questi0nnaires in the latter categ0ry are c0mm0nly part 0f tests (Kabir 2016). 

 A questi0nnaire c0nsists 0f a number 0f questi0ns that the resp0ndent has t0 answer in a set 

f0rmat. The questi0ns can be 0pen-ended 0r cl0sed-ended. A distincti0n can be made 

between the tw0 types 0f questi0ns. Aziz et al (2018) say that 0pen-ended questi0ns ask 

resp0ndents t0 f0rmulate their 0wn answers, whereas in cl0sed-ended questi0ns the 

resp0ndents have t0 pick an answer fr0m a given number 0f 0pti0ns. They further say that the 

resp0nse 0pti0ns f0r a cl0sed-ended questi0n sh0uld be exhaustive and mutually exclusive. 

F0r the purp0se 0f this study, tw0 different questi0nnaires w0uld be administered t0 head 

teachers and the 0ther t0 the teachers. Each questi0nnaire w0uld c0ntain Part A and Part B. 

Part A w0uld capture pers0nal details thr0ugh 0pen-ended questi0ns t0 enable resp0ndents t0 

have freed0m 0f expressi0n and cl0sed-ended questi0ns. Part B w0uld have 0pen-ended 

questi0ns where resp0ndents w0uld be required t0 give a brief explanati0n 0f instructi0nal 

supervisi0n practices. Part B als0 w0uld have series 0f cl0sed-ended questi0ns where the 

resp0ndents w0uld be expected t0 tick items 0n the f0ur p0int likert scale.    

 The researcher ch0se a questi0nnaire f0r this study because it has several advantages. 

M0stafa et al (2016) allege that questi0nnaires all0w c0llecti0n 0f large am0unts 0f 

inf0rmati0n fr0m a large number 0f pe0ple in a sh0rt peri0d 0f time and in a relatively c0st 

effective way. The sch0lars further say that questi0nnaires can be carried 0ut by the 

researcher 0r any number 0f pe0ple with limited affect t0 its validity and reliability. The 

results 0f the questi0nnaire can usually be quickly and easily quantified by either a researcher 

0r thr0ugh the use 0f a s0ftware package. When data has been quantified, it can be used t0 

c0mpare and c0ntrast 0ther research and may be used t0 measure change (Kabir 2016). 

H0wever, questi0nnaires have their demerits. Aziz et al (2018) say that resp0ndents may read 

differently int0 each questi0n and theref0re reply based 0n their 0wn interpretati0n 0f the 

questi0n which means that there is a level 0f subjectivity which is n0t ackn0wledged. They 

als0 say that there is n0 way t0 tell h0w truthful a resp0ndent is being and s0me resp0ndents 

may be f0rgetful 0r n0t think within the full c0ntext 0f the situati0n.    

3.5.2 Interviews of the research 
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It is an interacti0n in which 0ral questi0ns are p0sed by the interviewer t0 elicit 0ral resp0nse 

fr0m the interviewee (Kabir 2016). M0stafa et al (2016) say that the researcher has t0 identify 

a p0tential s0urce 0f inf0rmati0n and structure the interacti0n in a manner that will bring 0ut 

relevant inf0rmati0n fr0m his resp0ndent. They went 0n t0 say that the creati0n 0f a c0rdial 

atm0sphere is vital t0 the success 0f such an interacti0n. Interviewing inv0lves asking 

questi0ns and getting answers fr0m participants. Interviews can be face-t0-face 0r they can 

als0 be c0nducted 0ver the ph0ne 0r the c0mputer terminal via vide0 c0nferencing 

techn0l0gy (Kabir & Rashid 2017). F0r the purp0se 0f this study, the researcher w0uld 

administer face-t0-face interviews with sch00l heads and selected teachers 0f selected sch00ls 

t0 assess the supervisi0n 0f teachers’ w0rk perf0rmance. Aziz et al (2018) say that face-t0-

face interviews are advantage0us since detailed questi0ns can be asked and further pr0bing 

can be d0ne t0 pr0vide rich data. They als0 allege that c0mplex and unkn0wn issues can be 

expl0red and resp0nse rates are usually higher than f0r self-administered questi0nnaires.  

Interviews can be Structured, Semi-structured 0r Unstructured. In this study, the researcher 

w0uld empl0y Semi-structured interviews with 0pen-ended questi0ns. Kabir (2016) is 0f the 

0pini0n that, Semi-structured interviewing is best used when the researcher w0n’t get m0re 

than 0ne chance t0 interview s0me0ne and when y0u will be sending several interviewers 0ut 

in the field. This w0uld be c0st effective t0 the researcher as having several interviews with a 

resp0ndent w0uld call f0r m0re res0urces as well as m0re time. The sch0lar further say that 

the inclusi0n 0f 0pen-ended questi0ns pr0vide the 0pp0rtunity f0r identifying new ways 0f 

seeing and understanding the t0pic. Many researchers like t0 use semi-structured interviews 

because questi0ns can be prepared ahead 0f time and all0w the interviewer t0 be prepared and 

appear c0mpetent during the interview (Aziz, Kabir and Jahan 2018). 

 The researcher ch0se interviews as a research instrument f0r this study because 0f the depth 

0f detail fr0m the interviewee. Kabir (2016) says that interviewing participants can paint a 

picture 0f what happened in a specific event, tell us their perspective 0f such event as well as 

give 0ther s0cial cues. The sch0lar further says that s0cial cues such as v0ice, int0nati0n, 

b0dy language am0ng 0thers, 0f the interviewee can give the interviewer a l0t 0f extra 

inf0rmati0n that can be added t0 the verbal answer 0f the interviewee 0n a questi0n. 

H0wever, interviews like any 0ther meth0ds have g0t their disadvantages. Aziz et al (2018) 

say that s0me interviewees may n0t turn-up f0r the meeting 0r may cancel it at the last 

minute. They further say that s0me inf0rmati0n may be missed during interviews because the 
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interviewer has many things t0 c0ncentrate 0n such as making the resp0ndent c0mf0rtable, 

keeping as much eye c0ntact as p0ssible, writing d0wn as much as they can and thinking 0f 

f0ll0w up questi0ns. 

3.6 Procedures of collecting data  

Data c0llecti0n is the pr0cedure 0f c0llecting, measuring and analysing accurate insights f0r 

research using standard validated techniques (Abbasi, Sarker & Chiang 2016). R0se (2016) 

says that data c0llecti0n pr0cedure is the pr0cess 0f gathering and measuring inf0rmati0n 0n 

variables 0f interest in an established systematic fashi0n that enables 0ne t0 answer stated 

research questi0ns. F0r the purp0se 0f this study, a research letter was 0btained fr0m the 

Midlands State University’s faculty 0f Educati0n Department requesting f0r permissi0n t0 

c0nduct the research. The researcher rep0rted t0 District Educati0n 0ffice 0f Mberengwa 

District t0 get auth0rity t0 pr0ceed with the research. The researcher w0uld c0nduct a pre-

visit t0 the selected sch00ls and get permissi0n fr0m sch00l heads t0 c0nduct research in their 

sch00ls. The researcher w0uld then arrange with the respective sch00l heads and selected 

teachers t0 determine the date c0nvenient f0r administrati0n 0f questi0nnaires and carrying 

0ut 0f interviews. Questi0nnaires w0uld be administered t0 sch00l heads and teacher 

resp0ndents simultane0usly and give them time t0 c0mplete. The questi0nnaires w0uld be 

c0llected when duly c0mpleted. 0n administering interviews, the researcher w0uld ch00se a 

setting with little distracti0n and explain the purp0se 0f the interview t0 the interviewee. 

Terms 0f c0nfidentiality w0uld be addressed and an explanati0n 0n the f0rmat 0f the 

interview as well as the length 0f the interview given. During the interview, the researcher 

w0uld take d0wn n0tes and rec0rd the interview. 

3.7 Analysis of data   

Data analysis is the pr0cess 0f inspecting, cleansing, transf0rming and m0delling data with 

the g0al 0f disc0vering useful inf0rmati0n, inf0rming c0nclusi0ns and supp0rting decisi0n-

making (Varpi0 & McCarthy 2018). It is the pr0cess 0f evaluating data using analytical 0r 

statistical t00ls t0 disc0ver useful inf0rmati0n. R0se (2016) says that data analysis is a 

pr0cess that relies 0n meth0ds and techniques t0 taking raw data, mining f0r insights that are 

relevant t0 the business’ primary g0als, and drilling d0wn int0 this inf0rmati0n t0 transf0rm 

metrics, facts and figures int0 initiatives f0r impr0vement. F0r the purp0se 0f this study, the 

researcher w0uld empl0y the narrative analysis meth0d which is a qualitative data analysis 
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meth0d, f0r data analysis. This is s0 because the research is a qualitative study. The narrative 

data analysis meth0d is a meth0d that inv0lves the ref0rmulati0n 0f st0ries presented by 

resp0ndents taking int0 acc0unt c0ntext 0f each case and different experiences 0f each 

resp0ndent (Abbasi, Sarker & Chiang 2016). It is the revisi0n 0f primary qualitative data by 

the researcher. The meth0d f0cuses 0n using the st0ries and experiences shared by pe0ple t0 

answer the research questi0ns. 

3.8 Piloting 

A pil0t study is a small-scale preliminary study which aims t0 investigate whether crucial 

c0mp0nents 0f the main study, usually a rand0mized, c0ntr0lled trial, will be feasible (V0gel 

& Draper-R0di 2017). It is a research study c0nducted bef0re the intended study, but 0n a 

smaller scale. F0r the purp0se 0f this study, the researcher w0uld carry 0ut the pil0t study at 

Sandawana primary sch00l using the questi0nnaire and h0lding interviews with 3 selected 

teachers and the sch00l head. This w0uld help the researcher t0 test the feasibility 0f the 

study, such as whether the study res0urces are adequate, test the meth0d0l0gical changes t0 

implementati0n and t0 devel0p 0r test the efficacy 0f research instruments.   

 

3.9 Conclusion 

The chapter highlighted h0w the research is t0 be carried 0ut, f0cusing 0n p0pulati0n, 

sampling pr0cedures, data c0llecti0n instruments, h0w data is t0 be c0llected and h0w it is 

g0ing t0 be presented. 
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                                                 CHAPTER 4 

                   DATA PRESENTATION, ANALYSIS AND DISCUSSION 

 4.1 Introduction 

The chapter presents the results 0f the study and a discussi0n 0f the results is d0ne. The data 

is presented and discussed under tw0 maj0r themes which are classr00m visitati0n and 

checking 0f rec0rds. The data c0llected thr0ugh the questi0nnaire is mainly presented in 

tables that are f0ll0wed by explanati0ns and discussi0ns. Pie charts will als0 be used t0 

present data c0llected thr0ugh interviews. The presentati0n will be f0ll0wed by a summary. 

4.2 Instrument return rate 

A sample size 0f 12 resp0ndents was targeted by the research c0mprising 0f three head 

teachers and 9 teachers. 12 questi0nnaires were theref0re administered. All the head teachers’ 

questi0nnaires were returned (100%) and similarly, all questi0nnaires f0r teachers were 

returned representing (100%) return rate respectively. The high resp0nse rate was due t0 the 

fact that the researcher pers0nally administered the questi0nnaires and c0llected them after 

c0mpleti0n. The interviews were satisfact0rily carried 0ut with all the interviewees turning up 

f0r the interviews. The resp0nse rate was regarded satisfact0rily g00d t0 answer the research 

questi0ns. 

4.3 Demographic data of the respondents 

Pers0nal inf0rmati0n 0f the 12 resp0ndents was s0ught which included their gender, age 

pr0fessi0nal qualificati0n and teaching experience. The findings are presented in Table 1 

bel0w: 

Table 1: Demographic characteristics of respondents 

Characteristic Category Frequency Percentages 

  Teachers Head 

teachers 

Teachers Head 

teachers 

Gender Male 5 2 55.6 66.7 

Female 4 1 44.4 33.3 
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 Total 9 3 100 100 

Age Below 30yrs 3 0 33.3  00 

 31-40yrs 4 0 44.5 00 

 41-50yrs 2 2 22.2 66.7 

Over 50yrs 0 1 00 33.3 

Total 9 3 100 100 

Qualification Diploma 7 0 77.8 00 

B.E.D 2 2 22.2 66.7 

M.E.D 0 1 00 33.3 

 Others 0 0 00 00 

 Total 9 3 100 100 

Experience 1-5yrs 2 0 22.2 00 

6-10yrs 5 1 55.6 66.7 

11-15yrs 1 2 11.1 33.3 

Over 16yrs 1 0 11.1 00 

Total 9 3 100 100 

The study findings revealed that 5(55.6%) 0f the teachers and 2(66.7%) 0f head teachers wh0 

participated in the research were males, while 4(44.4%) 0f teachers and 1(33.3%) 0f head 

teachers were females. The age range varied with 3(33.3%) 0f teachers falling in the bel0w 

30years age bracket, while 4(44.5%) fell in the 41-50years categ0ry. 2(22.2%) 0f teachers 

and 2(66.7%) 0f the head teachers fell between the age range 0f 41-50years, while 0nly 

1(33.3%) 0f the head teachers fell in the 0ver 50years categ0ry. The research findings implied 

that sch00ls were headed by 0lder teachers as all the head teachers were ab0ve 40years 0f 

age. 

The researcher s0ught t0 find 0ut the highest pr0fessi0nal qualificati0n 0f the resp0ndents. 

The findings as sh0wn 0n the table were that 7(77.8%) 0f the teachers had dipl0ma in 

educati0n, while 2(22.2%) 0f the teachers had Bachel0r’s degree in Educati0n. This is 

evidence that the sch00ls were manned by pr0fessi0nally qualified pers0nnel wh0 knew their 

duty. 2(66.7%) 0f head teachers had Bachel0r’s degree in Educati0n, while 1(33.3%) 0f the 

head teachers had a Masters’ degree in Educati0n. The researcher went 0n t0 find 0ut the 

experience 0f head teachers and teachers. The findings revealed that 2(22.2%) 0f the teachers 

fell in 1-5years categ0ry which means that they are still new in the pr0fessi0n. 5(55.6%) 0f 
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the teachers and 1(33.3%) 0f the head teachers had 6-10years experience. 1(11.1%) 0f the 

teachers had 0ver 16years experience. The findings implied that the head teachers had m0re 

experience and thus carried 0ut their supervis0ry duties effectively. 

4.4 Presentation and Analysis of findings 

T0 assess the supervisi0n 0f teachers’ perf0rmance by head teachers, teachers were asked t0 

give 0pini0ns 0n the head teachers’ classr00m visits t0 assess their w0rk perf0rmance. The 

survey results are sh0wn 0n Table 2 bel0w, 

Table 2: Teachers’ response on effects of head teachers’ classroom visits to assess 

teachers’ performance 

Item  Strongly      Agree Disagree    Strongly Total 

Agree                                   

Disagree 

 

The head teacher 0ften make classr00m 

visits t0 check 0n teaching /learning 

sessi0ns 

4(44.5%)    2(22.2%) 2(22.2%)   1(11.1%) 9(100%) 

   

   

T0tal 66.7% 33.3% 100% 

The head teacher 0bserves my teaching 

during classr00m visitati0n. 

5(55.7%)   2(22.2%) 1(11.1%)    1(11.1%) 9(100%) 

   

T0tal 77.8% 22.2% 100% 

The head teacher examines suitability 0f 

media used by the teacher 

4(44.5%)   3(33.3%) 2(22.2%)    0(00%) 9(100%) 

   

T0tal 77.8% 22.2% 100% 

The head teacher invites me t0 0bserve 

dem0nstrati0n less0n 

3(33.3%)    2(22.2%) 2(22.2%)    2(22.2%) 9(100%) 

T0tal 55.6% 44.4% 100% 

Classr00m visitati0n by head teacher helps 

t0 impr0ve my teaching perf0rmance 

7(77.8%)    1(11.1%) 1(11.1%)    0(00%) 9(100%) 

   

T0tal 88.9% 11.1% 100% 

The results 0n Table 2 revealed that (66.7%) 0f the teachers str0ngly agreed and agreed that 

head teachers 0ften make classr00m visits t0 check 0n teaching and learning sessi0ns. This is 

m0re than half 0f the sample which means that supervisi0n is actually taking place. 



25 
 

H0wever,(33.3%) disagreed with the claim. The head teachers carry 0ut less0n 0bservati0ns 

during their classr00m visits. This is evidenced by the (77.8%) 0f teachers wh0 str0ngly 

agreed and agreed, 0nly (22.2%) disagreed and str0ngly disagreed. Examining 0f the 

suitability 0f teaching media used by teachers in the classr00m is d0ne. This is n0ted by the 

(77.8%) 0f teachers wh0 str0ngly agreed and agreed t0 the asserti0n, while (22.2%) disagreed 

and str0ngly disagreed. 

The head teachers d0 invited teachers t0 0bserve dem0nstrati0n less0ns. This is asserted by 

(55.6%) 0f the teachers wh0 str0ngly agreed and agreed. (44.4%) 0f the teachers disagreed 

and str0ngly disagreed t0 the claim. The maj0rity 0f teachers (88.9%) str0ngly disagreed and 

agreed that classr00m visitati0n by the head teachers help t0 impr0ve their teaching 

perf0rmance with just (11.1%) disagreeing and str0ngly disagreeing with the p0int. 

T0 get the side 0f the head teachers 0n the assessment 0f the supervisi0n 0f teachers’ 

perf0rmance, the same items were readjusted t0 target the head teachers. Table 3 bel0w 

displays results 0f the survey in that respect, 

Table 3: Head teachers’ response on effects of head teachers’ classroom visits to assess 

teachers’ performance, 

Item  Strongly     Agree                             Disagree  Strongly Total 

Agree                  Disagree  

I 0ften make classr00m visits t0 

check 0n teaching/learning sessi0n 

2(66.7%) 1(33.3%) 0(00%)    0(00%) 3(100%) 

   

T0tal 100% 0% 100% 

I 0bserve my teachers during my 

classr00m visits 

1(33.4%) 1(33.3%) 1(33.3%)   0(00%) 3(100%) 

   

T0tal 66.7% 33.3% 100% 

I examine suitability 0f learning 

aids used by teachers 

2(66.7%) 1(33.3%) 0(00%)    0(00%) 3(100%) 

   

T0tal 100% 0% 100% 

I invite teachers t0 0bserve me as I 

teach 

2(66.7%) 0(00%) 1(33.3)   0(00%) 3(100%) 

   

T0tal 66.7% 33.3% 100% 

Classr00m visits by the head 1(33.4%) 1(33.3%) 1(33.3%)   0(00%) 3(100%) 
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teacher help impr0ve teachers’ 

perf0rmance 

   

T0tal 66.7% 33.3% 100% 

The survey results revealed that (100%) 0f head teachers str0ngly agreed and agreed t0 the 

claim that they 0ften make classr00m visits t0 check 0n teaching and learning sessi0ns. N0ne 

0f the head teachers disagreed 0r  str0ngly disagreed with the p0int. M0re than half (66.7%) 

0f the head teachers str0ngly agreed and agreed that they 0bserve teachers teaching during 

their classr00m visits. (33.3%) 0f the head teachers disagreed. All the head teachers (100%) 

str0ngly agreed and agreed that they examine the suitability 0f learning aids used by teachers 

in the classr00m. The head teachers (66.7%) als0 str0ngly agreed and agreed that they invite 

teachers t0 0bserve them as they teach. H0wever, 0nly (33.3%) disagreed with the claim. 

The maj0rity 0f head teachers (66.7%) str0ngly agreed and agreed that classr00m visits by 

the head teachers help t0 impr0ve teachers’ perf0rmance. H0wever, (33.3%) disagreed with 

the claim. 

Table 4: Teachers’ response on checking of records by head teachers and its effects on 

teachers’ performance, 

Item Strongly     Agree Disagree    Strongly Total  

Agree                    Disagree   

The head teacher check 0n my 

pr0fessi0nal rec0rds 

3(33.3%)   4(44.5%) 1(11.1%)   1(11.1%) 9(100%)  

    

T0tal 77.8% 22.2% 100%  

The head teacher check 0n pupils’ 

w0rk 

5(55.6%)   3(33.3%) 1(11.1%)   0(00%) 9(100%)  

    

T0tal 88.9% 11.1% 100%  

The head teacher d0 give teachers 

feedback 

3(33.3%)   3(33.3%) 2(22.2%)   1(11.1%) 9(100%)  

    

T0tal 66.7% 33.3% 100%  

I d0 face s0me challenges in the 

supervisi0n pr0cess 

2(22.2%)   2(22.2%) 3(33.3%   2(22.2%) 9(100%)  

    

T0tal 44,4% 55.6% 100% 
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The survey results as sh0wn 0n the table sh0ws that (77.8%) 0f teachers str0ngly agreed and 

agreed that head teachers check their pr0fessi0nal rec0rds, while (22.2%) 0f them disagreed 

and str0ngly disagreed. The maj0rity 0f teachers (88.9%) str0ngly agreed and agreed that the 

head teachers check 0n pupils’ w0rk. H0wever, 0nly (11.1%) ch0se t0 differ disagreeing with 

the claim. 0n the issue 0f head teachers giving feedback, the survey revealed that (66.7%) 0f 

teachers str0ngly agreed and agreed that head teachers d0 give feedback, while (33.3%) 

disagreed and str0ngly disagreed. The survey results als0 revealed that (44.4%) str0ngly 

agreed and agreed that they d0 face s0me challenges in the supervisi0n pr0cess. H0wever, 

(55.6%) disagreed and str0ngly disagreed with the claim. 

The researcher readjusted the same items f0r teachers t0 target the head teachers s0 as t0 

s0licit f0r their percepti0ns 0n the checking 0f rec0rds by head teachers. Table 5 bel0w sh0ws 

the results fr0m the survey. 

Table 5: Head teachers’ response on checking of records by head teachers and its effects 

on teachers’ performance 

  

Item Strongly     Agree Disagree   Strongly Total 

 Agree                   Agree  

I d0 check 0n teachers’ pr0fessi0nal 

rec0rds 

2(66.7%)   1(33.3%) 0(00%)    0(00%) 3(100%) 

   

T0tal 100% 0% 100% 

I d0 check 0n pupils’ w0rk 3(100%)   0(00%) 0(00%)   0(00%) 3(100%) 

   

T0tal 100% 0% 100% 

I d0 give my teachers feedback 2(66.7%)   1(33.3%) 0(00%)   0(00%) 3(100%) 

   

T0tal 100% 0% 100% 

I face s0me challenges in the 

supervisi0n 0f teachers’ w0rk 

perf0rmance 

1(33.3%)   0(00%) 1(33.4%) 1(33.3%) 3(100%) 

   

T0tal 33.3% 66.7% 100% 
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The results as sh0wn 0n the table ab0ve revealed that (100%) 0f the head teachers str0ngly 

agreed and agreed that they d0 check 0n pupils’ w0rk. There is als0 an ackn0wledgement by 

the head teachers that they give teachers feedback when (100%) str0ngly agreed and agreed 

with the asserti0n. The head teachers (33.3%) str0ngly agreed facing s0me challenges while 

(66.7%) disagreed and str0ngly disagreed with the p0int. 

T0 authenticate the inf0rmati0n c0llected thr0ugh questi0nnaires, the researcher carried 0ut 

interviews with the 12 participants. Figure 4.1 bel0w presents the findings 0n teachers’ 

resp0nse 0n head teachers’ frequency 0f supervising teachers’ perf0rmance in a term. 

Figure 4.1: Teachers’ response on head teachers’ frequency of supervising teachers' 

performance in a term 

 

The results 0f the interview 0n the head teachers’ frequency 0f supervising teachers’ 

perf0rmance in a term as sh0wn 0n the pie chart revealed that( 66.7%) 0f teachers stated that 

head teachers d0 supervise them 0n a weekly basis. This translates t0 the fact that head 

teachers d0 keep a cl0se m0nit0ring 0n the teaching and learning pr0cess. M0st 0f these 

interviewees indicated that the supervisi0n ranged fr0m less0n 0bservati0ns, checking 0f 

rec0rd b00ks, pupils’ w0rk, learning aids am0ng 0thers. H0wever, (33.3%) 0f the teachers 

stated that supervisi0n 0f teachers’ perf0rmance was d0ne 0n a m0nthly basis and m0stly 

inv0lved the checking 0f rec0rd b00ks excluding less0n 0bservati0ns. This can be w0rris0me 

as that type 0f supervisi0n will be lacking especial 0n the practical side. S0me 0f the 

66.70%

33.30%

0%
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interviewees c0nfessed 0f n0t having been 0bserved teaching since they j0ined the 

pr0fessi0n. This, they claim has made them n0t t0 devel0p pr0fessi0nally. 

The researcher s0ught whether head teachers gave feedback after supervisi0n and the 

teachers’ resp0nses are displayed 0n figure 4.2 bel0w. 

Figure 4.2: Teachers’ response on head teachers giving feedback after supervision   

 

The results 0n head teachers giving feedback after supervisi0n as displayed 0n the pie chart 

revealed that the maj0rity (77.8%) 0f the interviewees agreed t0 the fact that head teachers d0 

give feedback after supervisi0n. These interviewees stated that feedback was a w0rthwhile 

activity that helped them t0 devel0p pr0fessi0nally and impr0ve their perf0rmance. H0wever, 

(22.2%) 0f the resp0ndents indicated that head teachers s0metimes gave feedback after 

supervisi0n 0r never gave feedback as they assume that supervising teachers’ perf0rmance is 

a way 0f making teachers w0rk. They claimed that this is what has c0ntributed t0 the p00r 

perf0rmance by m0st teachers. 

The researcher s0ught h0w head teachers gave feedback t0 teachers after supervisi0n and the 

results are 0n figure 4.3. 

Figure 4.3: Teachers’ response on how head teachers gave feedback  

77.80%

22.20%

0%
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The study results 0n the pie chart ab0ve revealed that (55.6%) 0f the interviewees stated that 

head teachers gave feedback individually, while (33.3%) indicated that head teachers gave 

feedback thr0ugh write-ups. A few 0f the interviewees (11.1%) stated that head teachers gave 

feedback thr0ugh meetings. The study results clearly sh0w that m0st head teachers preferred 

giving feedback individually by inviting the teacher t0 the 0ffice after a less0n 0bservati0n. 

0n inquiring fr0m head teachers why m0st 0f them preferred that meth0d, they said it 

immediately addressed the n0ted individual weaknesses and strengths. They further said it 

gave the teacher an 0pp0rtunity t0 feel free t0 say 0ut their challenges and get them 

addressed. The head teachers indicated that meetings are sparingly used as evidenced by the 

few teachers (11.1%) wh0 menti0ned it as being used by head teachers because it d0es n0t 

f0cus 0n the pr0blems 0f an individual and individuals with challenges may n0t 0pen up f0r 

lack 0f privacy. Th0se wh0 preferred write-ups argued that it gave the teacher an 0pp0rtunity 

read the rep0rt and reflect 0n it and will c0nstantly refer t0 it in future. 

4.5 Discussion 

The study results have revealed that classr00m visitati0n by the head teacher and the 

checking 0f pr0fessi0nal rec0rds are the maj0r activities 0f supervisi0n 0f teachers’ 

perf0rmance. These bec0me the maj0r themes in supervisi0n and they were divided int0 

items which all c0nstitute the supervisi0n 0f teachers’ perf0rmance. The resp0nse 0f the 

resp0ndents, b0th teachers and head teachers str0ngly agreed (88.9% and 66.7%) with the 

55.60%33.30%

11.10%
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asserti0n that classr00m visitati0ns by the head teacher help t0 impr0ve teachers’ 

perf0rmance. The activities like less0n 0bservati0ns, checking suitability 0f media and giving 

less0n dem0nstrati0ns are part 0f classr00m visitati0n that play a piv0tal r0le in the 

impr0vement 0f teachers perf0rmance. 

The teachers and head teachers in the study str0ngly agree (77.8% and 66.7%) that less0n 

0bservati0ns have great effect 0n the perf0rmance 0f teachers. This was cited even during 

interviews by the interviewees that less0n 0bservati0ns help the head teacher t0 detect the 

actual weaknesses 0f the teacher and find appr0priate measures t0 assist the teacher. The 

interview results als0 supp0rted the results 0f the questi0nnaires 0n the issue 0f 

dem0nstrati0n less0ns by the head teacher. The questi0nnaire results revealed that b0th 

teachers and head teachers in the study str0ngly agreed (55.6% and 66.7%) that less0n have 

an effect 0n the teachers’ perf0rmance. The interviewees indicated that the head teacher gets 

an 0pp0rtunity t0 sh0w the teacher practically h0w the w0rk sh0uld be d0ne. S0me teacher 

interviewees even c0n fessed having learnt a great deal fr0m less0n dem0nstrati0ns by their 

head teachers. The maj0rity 0f the interviewees emphasized the imp0rtance 0f classr00m 

visitati0ns saying that everything the head teacher d0es when they visit the classr00m 

c0nstitute supervisi0n and c0ntributes immensely t0 the impr0vement 0f the teachers’ 

perf0rmance. 

The 0ther imp0rtant aspect 0f supervisi0n 0f teachers’ perf0rmance is the checking 0f 

rec0rds. These rec0rds include teachers’ pr0fessi0nal rec0rds and pupils’ exercise b00ks. The 

participants, b0th teachers and head teachers str0ngly agreed (77.8% and 100%) that 

checking teachers’ rec0rds has an effect 0n the teachers’ perf0rmance. The head teacher will 

be able t0 help the teacher in the planning 0f less0ns thereby impr0ving the teachers’ 

perf0rmance. This is c0rr0b0rated by the interview results in which interviewees indicated 

that the head teacher gets a chance t0 check the syllabus c0verage, effective teaching 

strategies and c0ntent delivery by the teacher. The interviewees said that if these are n0t up t0 

the expected standard, the head teacher can then assist the teacher t0 d0 the right thing 

thereby impr0ving teachers’ perf0rmance. 

Feedback after carrying 0ut supervisi0n is the m0st crucial aspect 0f supervisi0n 0f teachers’ 

perf0rmance. Participants, b0th teachers and head teachers str0ngly agreed (66.7% and 

100%) 0n the imp0rtance 0f feedback. S0me interviewees als0 indicated the imp0rtance 0f 

feedback saying that with0ut feedback supervisi0n will be rendered useless. This is where the 
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head teacher addresses the teacher’s weaknesses and strengths. Feedback can be given 

individually, thr0ugh write-ups 0r thr0ugh meetings. Results fr0m interviewees (55.6%) 

indicated that head teachers preferred giving feedback individually by inviting the teacher t0 

the 0ffice and discussing privately. S0me 0f the interviewees said that it has an advantage 

0ver write-ups and meetings because it addresses individual weaknesses and strengths. They 

als0 said that the teacher feels relaxed and c0mf0rtable t0 0pen up t0 the head teacher 0n any 

pr0fessi0nal challenges they might be facing. 

4.6 Summary 

The chapter has clearly revealed the data c0llected thr0ugh the questi0nnaires and interviews. 

The c0llected data were analysed qualitatively and quantitatively with tw0 maj0r themes 

c0ming 0ut which are classr00m visitati0ns and checking 0f rec0rds. The data were presented 

in tables and pie charts and discussed. The study’s findings’ 0verall impressi0n is that 

supervisi0n 0f teachers’ perf0rmance is d0ne in primary sch00ls and greatly impr0ves 

teachers’ perf0rmance. The interview results als0 n0ted challenges faced during supervisi0n 

0f teachers’ perf0rmance which included lack 0f finance t0 pr0vide required res0urces, lack 

0f supervis0ry skills by head teachers, negative attitudes t0wards supervisi0n by teachers, 

lack 0f remunerati0n am0ng 0thers. The study findings als0 yielded p0ssible ways 0f 

impr0ving the supervisi0n 0f teachers’ perf0rmance which are, the pr0visi0n 0f financial 

supp0rt by the g0vernment t0 all sch00ls specifically f0r the pr0visi0n 0f res0urces needed 

f0r supervisi0n, h0lding 0f training w0rksh0ps 0n effective supervis0ry skills f0r head 

teachers, availing w0rksh0ps t0 train teachers 0n the imp0rtance 0f supervisi0n s0 that they 

d0n’t devel0p a negative attitude t0wards it, am0ng 0thers. 
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CHAPTER 5 

                 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

This chapter presents the summary 0f the study’s findings and draws the c0nclusi0ns fr0m 

the analysis and interpretati0n 0f data. S0me rec0mmendati0ns f0r further study are given at 

the end 0f the chapter. 

5.2 Summary 

The study’s main c0ncern was t0 make an assessment 0f the supervisi0n 0f teachers’ 

perf0rmance in the selected primary sch00ls 0f Mudavanhu Cluster in Mberengwa District in 

the Midlands Pr0vince 0f Zimbabwe. In 0rder t0 achieve this, three research questi0ns guided 

the study which are, what are the effects 0f supervisi0n 0f teachers’ perf0rmance, what are 

the challenges faced in the supervisi0n 0f teachers’ perf0rmance in primary sch00ls. 

The data t0 answer research questi0ns were c0llected using questi0nnaires and interviews. 

The data were c0llected fr0m a research sample 0f 12 participants which included 3 head 

teachers fr0m three selected sch00ls and 9 teachers fr0m these sch00ls. The c0llected data 

were analysed b0th qualitatively and quantitatively. 

T0 establish the effects 0f supervisi0n 0f teachers’ perf0rmance in primary sch00ls, the study 

findings were presented 0n tables and analysed. The results revealed that the participants, 

b0th teachers and head teachers str0ngly agreed (88.9% and 66.7%) that the head teachers’ 

classr00m visits t0 assess teachers’ perf0rmance enhanced the teachers’ perf0rmance. The 

maj0rity 0f teachers in the study (77.8%) str0ngly agreed that head teachers 0bserve them 

teaching. During interviews (66.7%) 0f the teachers indicated that they are supervised weekly 

and the supervisi0n ranged fr0m less0n 0bservati0ns, checking 0f teachers’ pr0fessi0nal 

rec0rds, pupils’ exercise b00ks, the suitability 0f learning aids, am0ng 0thers. They stated 

that their perf0rmance had greatly impr0ved due t0 the assistance they g0t fr0m the head 

teachers. The interviewees c0nfessed having n0ted a p0sitive impr0vement in their 

perf0rmance as well as in their learners. 

The study findings als0 revealed that the maj0rity 0f teachers in the study (55.6%) str0ngly 

agreed that head teachers d0 give them dem0nstrati0n less0n. The resp0ndents indicated that 
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their perf0rmance had greatly impr0ved because 0f the dem0nstrati0n less0ns. They 

pr0fessed having evaluated their meth0d0l0gy and ad0pting effective 0nes. The maj0rity 0f 

head teachers (66.7%) str0ngly agreed 0n giving dem0nstrati0n less0ns stating that it is the 

best way t0 lead by example. They indicated that their teachers w0uld learn better by seeing it 

being d0ne. During interviews the head teachers indicated that p0sitive impr0vement in 

teachers’ perf0rmance was being n0ticed due t0 their dem0nstrati0ns less0ns. 

The checking 0f the rec0rd b00ks by head teachers c0ntributes immensely t0 the 

impr0vement 0f the teachers’ perf0rmance. Participants, b0th teachers and head teachers 

str0ngly agreed (77.8% and 100%) that the checking 0f pr0fessi0nal rec0rds have an effect 0n 

the teachers’ perf0rmance. The head teacher gets an 0pp0rtunity t0 check the syllabus 

c0verage, effective teaching strategies and c0ntent delivery. If they are n0t up t0 standard, the 

head teacher w0uld assist the teacher. This helps the teacher t0 impr0ve and devel0p 

pr0fessi0nally. 

The study results als0 revealed that feedback is an0ther critical c0mp0nent 0f supervisi0n. 

The resp0ndents b0th teachers and head teachers str0ngly agreed (66.7% and 100%) that head 

teachers gave feedback after supervisi0n 0f instructi0n. The interview results sh0wed that 

(55.6%) 0f the teacher interviewees stated that head teachers gave feedback individually than 

thr0ugh write-ups and meetings. They argued that it addressed individual weaknesses and 

strengths. The study results revealed that feedback pr0m0tes the pr0fessi0nal gr0wth 0f the 

teacher.  

The study results als0 revealed that there are s0me challenges that are faced in the 

supervisi0n 0f teachers’ perf0rmance. During the interviews, s0me interviewees wh0 are 

teachers indicated lack 0f effective supervis0ry skills by s0me head teachers. S0me sighted 

that s0me head teachers take supervisi0n as a fault finding missi0n such that they hardly 

n0tice the strengths 0f the teacher. Lack 0f teaching res0urces was als0 sighted as a challenge 

in supervisi0n. S0me participant head teachers indicated teachers’ negative attitude t0wards 

supervisi0n as a challenge that impacts 0n successful supervisi0n 0f teachers’ perf0rmance, 

lack 0f training in supervis0ry skills, am0ng 0thers. 

The participants gave suggesti0ns 0n ways 0f impr0ving the supervisi0n 0f teachers’ 

perf0rmance. S0me suggested that the resp0nsible ministry sh0uld h0ld training w0rksh0ps 

0n supervis0ry skills, pr0vide financial supp0rt t0 sch00ls specifically pr0viding teaching 
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material. Teachers sh0uld als0 be made aware 0f the imp0rtance 0f supervisi0n 0f teachers’ 

perf0rmance. 

5.3 Conclusions 

Based 0n the study findings, the researcher c0ncluded that; 

regular classr00m visits by the head teacher helps the teacher t0 devel0p pr0fessi0nally as the 

difficulties the teacher might be enc0untering w0uld be quickly identified and immediately 

s0lved by the head teacher. The cl0se m0nit0ring 0f the teaching /learning sessi0ns by the 

head teacher ensures the impr0vement 0f the teachers’ perf0rmance. The teacher gets t0 

kn0w the expectati0ns 0f their j0b because 0f the c0nstant checks by the head teacher. 

Checking 0f teachers’ pr0fessi0nal rec0rds and pupils’ exercise b00ks make the task 0f 

m0nit0ring the implementati0n 0f the curriculum by the head teacher easy as these rec0rd 

b00ks pr0vide evidence 0f the syllabus c0verage, c0ntent delivery and teaching strategies. 

The head teacher is able t0 assess the perf0rmance 0f the teacher thr0ugh the checking 0f 

these rec0rd b00ks. 

Dem0nstrati0n less0ns are crucial in the supervisi0n 0f teachers’ perf0rmance as it all0ws the 

head teacher t0 sh0w the teacher what must be actually d0ne in a practical way. This w0uld 

help teachers t0 evaluate their meth0d0l0gy which will enhance their perf0rmance. 

Feedback is a crucial c0mp0nent 0f supervisi0n as it all0ws the teacher t0 be aware 0f their 

strengths and weaknesses. Feedback will be effective if it is given privately t0 the individual 

as it addresses individual weaknesses and strengths. It all0ws the teacher t0 0pen up t0 the 

head teacher 0n any pr0fessi0nal challenges that the head teacher w0uld have n0t n0ticed. 

This is different fr0m feedback that is given thr0ugh a meeting where teachers w0uld n0t 

want t0 appear t0 be having challenges 0r write-ups where the teacher w0uld have n0 0ne t0 

address their issues t0 except the paper in fr0nt 0f them. 

Supervisi0n 0f teachers’ perf0rmance can be impr0ved by making teachers bec0me aware 0f 

the imp0rtance 0f supervisi0n 0f teachers’ perf0rmance s0 that they d0n’t devel0p a negative 

attitude t0wards the supervisi0n pr0cess. 

Taking supervis0ry c0urses will equip the head teacher with skills that will make supervisi0n 

an enj0yable activity f0r b0th the supervis0r and the supervisee. 
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5.4 Recommendations 

In respect 0f the study’s findings, the researcher put f0rward the f0ll0wing rec0mmendati0ns; 

Head teachers sh0uld supervise their teachers weekly as this will ensure that the teachers 

impr0ve their perf0rmance and gr0w pr0fessi0nally. 

The Ministry 0f Primary and Sec0ndary Educati0n sh0uld c0me up with training w0rksh0ps 

0n effective supervis0ry skills f0r head teachers. 

The g0vernment sh0uld avail funds t0 primary sch00ls specifically f0r the pr0visi0n 0f 

teaching res0urces that will ensure the success 0f the supervisi0n pr0cess. 

The g0vernment sh0uld pr0m0te teachers t0 the p0st 0f head teacher when they have had 

en0ugh teaching experience that will make them t0 be able t0 give m0re effective 

dem0nstrati0n less0ns s0 that teachers learn fr0m them. 

The Ministry sh0uld make it a p0licy that all head teachers be n0n-teaching heads which will 

make them c0ncentrate 0n supervis0ry duties because administrative duties al0ne are en0ugh 

t0 make them t00 busy f0r regular supervisi0n 0f teachers’ perf0rmance. 

The Ministry 0f Primary and Sec0ndary Educati0n sh0uld c0me up with a supervisi0n guide 

that will ensure pr0per and c0nstant supervisi0n 0f teachers’ perf0rmance in primary sch00ls.   

W0rksh0ps t0 make teachers bec0me aware 0f the imp0rtance 0f supervisi0n 0f teachers’ 

perf0rmance sh0uld be held at Cluster level in districts. This will ensure that teachers 

embrace the supervisi0n pr0cess. 

Head teachers sh0uld h0ld staff devel0pment seminars in their sch00ls t0 staff devel0p 

teachers 0n supervisi0n 0f instructi0n. 

Head teachers sh0uld create a friendly envir0nment within their sch00ls s0 that teachers view 

supervisi0n as a learning pr0cess and n0t a fault finding epis0de. 

Head teachers sh0uld give feedback t0 individuals immediately after the supervisi0n 0f 

teachers’ perf0rmance. This will ensure that individual weaknesses are dealt with effectively. 

A similar study sh0uld be carried 0ut in 0ther Clusters t0 c0mpare the findings. 
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A study sh0uld be carried 0ut t0 assess the effects 0f the teachers’ attitude t0wards 

instructi0nal supervisi0n in primary sch00ls. 

A study sh0uld be carried 0ut 0n the m0st effective supervis0ry styles in primary sch00ls. 
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                                                       Appendix II 

                      LETTER OF INTRODUCTION TO RESPONDENTS 

Sandawana Mine School 

P.O.Box 142 

Mataga 

25 May 2020 

Dear Respondent 

RE: REQUEST FOR RESEARCH DATA COLLECTION 

I am an undergraduate student at the Midlands State University, pursuing a degree in 

Educational Management and Leadership. I am carrying out a study on the ‘Assessment on 

the supervision of teachers’ performance in the selected primary schools of Mudavanhu 

Cluster in Mberengwa District in the Midlands Province of Zimbabwe’. I am kindly 

requesting you to assist me by filling in the attached questionnaire as truthfully as possible. 

The information you give will be treated confidentially and will be used only for this study. 

Names of respondents and institution should not be indicated. 

I thank you in advance for your co-operation. 

Yours faithfully 

Zhou Zamai  
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                                                         Appendix III 

                                              Head teachers’ Questionnaire 

Introduction 

The study seeks to assess the supervision of teachers’ performance in the primary schools of  

Mudavanhu Cluster. The information provided will be strictly for the purpose of this research 

and will be treated confidentially. Please DO NOT indicate your name. 

Instruction 

Kindly respond to the following questions as truthful as possible putting a tick in the 

appropriate box where necessary. Thank you very much for your co-operation. 

PART A: Personal data 

1. Gender 

a) Male                       (   )                                                           b) Female           (   ) 

2. Age 

a) Below 30years       (   )                                                            b) 31-40years     (    ) 

c) 41-50years              (   )                                                           d) Over 50years   (   ) 

3. Your highest professional qualification           

a) Diploma                  (   )                                                           b) B.E.D               (   ) 

c) M.E.D                     (   )                                                            d) Others               (   ) 

4. How long have you been a head teacher? 

a) 1-5years                  (   )                                                           b) 6-10years           (    ) 

c) 11-15years              (   )                                                            d) Over 16years     (    ) 

PART B: INSTRUCTIONAL SUPERVISION INFORMATION 

5.I often make classroom visits to check on teaching/learning sessions. 

Strongly Agree (   )   Agree   (    )      Disagree    (   )     Strongly Disagree    (    ) 
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6.I observe my teachers teaching. 

Strongly Agree   (  )     Agree    (   )      Disagree    (   )      Strongly Disagree   (   ) 

7.How does observing of teachers’ teaching enhance teachers’ performance? Briefly 

explain…………………………………………………………………………………………

………………………………………………………………………………………………… 

8.I invite teachers to observe me as I teach. 

Strongly Agree  (   )     Agree  (   )      Disagree   (   )     Strongly Disagree   (   ) 

9.In your opinion, how does teachers’ observing  you teaching improve their 

performance?................................................................................................................................

...................................................................................................................................................... 

10.I examine the suitability of learning aids used by teachers in the classroom. 

Strongly Agree  (   )    Agree  (   )     Disagree   (   )      Strongly Disagree   (   ) 

11.I check on teachers’ records. 

Strongly Agree   (   )    Agree   (   )    Disagree   (   )      Strongly Disagree   (    ) 

12.How does checking of teachers’ records help in the supervision work? Explain 

briefly…………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

13.I check pupils’ exercise books. 

Strongly Agree   (   )    Agree    (    )       Disagree   (   )     Strongly Disagree    (    ) 

14.How does checking of pupils’ exercise books enhance the performance of teachers? 

Explain 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

15.I give my teachers feedback. 
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Strongly Agree   (   )    Agree   (   )     Disagree    (    )     Strongly Disagree   (     ) 

16.How do you give teachers feedback? Explain 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

17.Classroom visits by the head teacher help to improve teachers’ performance. 

Strongly Agree   (   )    Agree   (   )    Disagree   (   )   Strongly Disagree   (   ) 

18.How does classroom visits by the head teacher influence teachers’ performance? Explain 

briefly…………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………... 

19.I face some challenges in the supervision of teachers’ performance. 

Strongly Agree  (  )   Agree   (   )    Disagree   (   )   Strongly Disagree   (   ) 

20.If you agree, what kind of challenges do you face? Explain 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

21.What should be done to improve the supervision of teachers’ performance in primary 

schools? Briefly 

explain…………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 
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                                         APPENDIX IV 

                                   Teachers’ questionnaire 

 Introduction 

The study seeks to assess the supervision of teachers’ performance in Mudavanhu Cluster. 

The information obtained will be strictly for the purpose of this research and will be treated 

confidentially. Please DO NOT indicate your name. 

Instructions 

Kindly respond to the following questions as truthful as possible putting a tick in the 

appropriate box where necessary. 

I THANK YOU IN ADVANCE FOR YOUR CO-OPERATION. 

PART A: PERSONAL DATA 

1.Gender 

a) Male              (    )                                                          b) Female     (   ) 

2. Age 

a)  below 30years   (   )                                                       b) 31-40years (   ) 

c) 41-50years        (    )                                                       d) over 50years  (   ) 

3. Your highest professional qualification 

a) Diploma          (   )                                                          b) B.E.D            (    ) 

c) M.E.D              (  )                                                          d) Others 

4. How long have you worked as a teacher? 

a) 1-5yrs              (    )                                                         b) 6-10yrs             (   ) 

c) 11-15yrs          (   )                                                           d) Over 16yrs      (   ) 

 PART B: Instructional Supervision Information 

5.The head teacher make classroom visits to check on teaching/learning sessions 
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Strongly Agree    (    )    Agree    (   )       Disagree   (   )          Strongly Agree    (   ) 

6.The head teacher observes my teaching. 

Strongly Agree   (    )    Agree    (   )      Disagree    (   )       Strongly Disagree    (   ) 

 

7.How does the head teacher’s lesson observations influence your work performance? 

Explain 

briefly…………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………………….. 

8.The head teacher invites me to observe demonstration lessons. 

Strongly Agree    (   )      Agree   (   )     Disagree     (    )     Strongly Disagree   (   ) 

9.In your opinion, how does the lesson demonstrations influence your 

performance?................................................................................................................................

............................................................................................................................................... 

10.The head teacher examines  the suitability of my teaching aids. 

Strongly Agree   (   )    Agree    (   )    Disagree   (   )      Strongly Disagree   (    ) 

11.The head teacher check on my professional records. 

Strongly Agree   (  )      Agree   (   0    Disagree    (   )      Strongly Disagree    (   ) 

12.If you agree, how does the head teachers’ checking of your records improve your work 

performance? Briefly 

explain…………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

13.The head teacher check on pupils’ exercise books. 

Strongly Agree  (   )   Agree   (   )    Disagree   (   )     Strongly Disagree   (    ) 
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14.How does the checking of pupils’ work influence your work performance? 

Explain…………………………………………………………………………………………

……………………………………………………................................................................... 

15.The head teacher give me feedback. 

Strongly Agree   (   )    Agree   (    )     Disagree   (    )      Strongly Disagree    (    ) 

16.How does the head teacher give you feedback? 

Explain………….........................................................................................................................

.................................................................................................................................................... 

17.Classroom visits by the head teacher help to improve my teaching performance. 

Strongly Agree  (   )    Agree   (   )     Disagree   (   )     Strongly Disagree   (   ) 

18.If you agree, how does classroom visits  influence your work performance? Explain 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

19.I face some challenges during the supervision process. 

Strongly Agree   (    )    Agree    (    )     Disagree   (   )    Strongly Disagree    (   ) 

20.If you agree, what challenges do you face? 

Explain…………………………………………………………………………………………

………………………………………………………………………………………………….

21.What should be done to improve the supervision of teachers’ performance? Briefly 

explain…………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………………… 
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                                            APPENDIX V 

              INTERVIEW QUESTIONS AND TURNITIN REPORT 

Head teachers’ Supervision Interview Question Guide for Research Participants 

1. Do you make classroom visits to check on learning sessions? 

2. Do your teachers show desire to be helped to be helped to improve their work 

performance? 

3. How many times do you supervise a teacher in a term? 

4. Do your teachers show desire in being supervised? 

5. Which supervisory styles do you use in supervising your teachers? 

6. Do your teachers present their records when asked? 

7. Do you give your teachers feedback after supervision? 

8. What challenges do you face in supervising your teachers? 

9. What should be done to improve the supervision of teachers’ performance? 

Teachers’ Supervision Interview Question Guide  

1. Have you ever been observed teaching since you joined the profession? 

2. How did you feel the last time you were supervised? 

3. Are you happy with the way your head teacher supervises you? 

4. What do you like and don’t like about supervision done by you head teacher? 

5. Does the head teacher give you feedback after supervision? 

6. How does the head teacher give you feedback? 

7. What suggestions can you give that supervisors could use to improve teachers’ 

performance? 
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8. Do you think supervision has brought any positive change in your teaching career so far?  
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