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Abstract
A variety of researches have been carried out on education of the special needs children, and

little have been done to find out the perceptions of teachers towards the implementation of
the Inclusive policy of special needs learners ever since the introduction of the inclusive
education. This research specifically focused much on the teachers’ perceptions on the
implementation of the inclusive policy of special needs learners in Gweru District primary
schools. The research methodology was underpinned by descriptive survey. Questionnaires
were administered to primary teachers while schools heads responded to face-to-face
interviews. Data collected was represented thematically in tables and verbatim. The research
revealed some adequacies on the effective inclusion. Children with special needs are still
experiencing inequality in terms of lack of resources. There is need for teachers to be fully
trained in special needs both theoretically and practically. The researcher concluded that there
is inadequate stakeholder participation to ensure availability of equipment and materials to
ensure effective learning of special needs learners. The study recommended that teachers
training as well as in-service training take a bias towards inclusive education. It was also
recommended that various stakeholders be given opportunity to participate in the

implementation of inclusive education.
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CHAPTER 1

1.1 Introduction
Globally, Inclusive Education is a relatively new phenomenon in education driven by the

philosophy that all children, regardless of their mild or severe individual differences should
attend the same school, in the same class with their peers. The research aims to investigate
the teachers’ perceptions on the implementation of the inclusive education policy of special
needs learners in Gweru District Primary Schools. This chapter therefore outline the
background of the study. The statement of the problem that was created for this research, is
outline followed by guiding major research questions. The delimitations and limitations of
the study are provided. The chapter also dealt with the definition of key terms used in the

study.

1.2 Background of the study

After attaining independence in 1980, the Zimbabwean government embarked on a massive
campaign to improve the education system in the country by introducing the Education For
All (EFA).EFA goals were to ensure that no child should be left out of school regardless of
gender, sex, race, and ethnicity, social, physical and cultural status. People like Jairos Jiri
introduced homes and centres where children with different disabilities were enrolled coming
up with Jairos Jiri centres throughout the country, Kapota home in Masvingo and St Georges
in Bulawayo. Fourteen years down the line since the introduction of EFA issues that affects
special needs learners have taken a low precedence over all other issues hence reasons to

undertake this study.

Ainsrow and Cesar (2006) outlined that inclusive education was first introduced from an
international perspective at the Salamanca World Conference in 1994, in Spain which

included international papers on special needs children. UNESCO (2009) postulates that in

1



developing countries, inclusive education is seen as an approach to serve special education
needs children within general education settings. However, internationally, inclusive
education is seen as a system which caters for the needs of a diverse range of learners and
supports diversity effectively eliminating all forms of discrimination. Whereas Stainback and
Stainback (1990) allude that education is the right of all children, and inclusive education
aims to ensure that all children have access to an appropriate, relevant, affordable and

effective education within their community.

Peters (2004) postulates that most conceptual literature on inclusive education was Northern
Europe and North America in origin, taking the whole school approach to institutional change
and influenced by the special model of disability children in special schools were seen as
geographically and socially segregated from their peers and the initial movement to integrate
these students in mainstream schools thus integration shifted to one where the whole school
was encouraged to become more adaptable and inclusive in its day to day educational

practices for all student ‘inclusive education’.

Pedagogy in particular was highlighted by Ainscow (2005) as the key to meeting all students’
educational needs by making the curriculum flexible, and so more accessible. By
recognizing that teaching methods which can make curriculum accessible to children with
disabilities can also make learning accessible to all students, a teacher or school head is well

on the way to improving the overall quality of their school.

Shah (2005) holds that in India, there has been a steady growth of inclusive education, since
the passage of the Persons with Disabilities Act in 1995 and subsequent implementation of
various policies and programs by the Indian government to enhance the participation of
students with disabilities in regular schools such initiatives, however, have placed new

demands on schools, especially on teachers who have the major responsibility for



implementing inclusive at the classroom level. It is therefore important that a research is

carried out to find out teachers perceptions.

According to Das et al (2013) the United Nations initiative and policy and legislations
implemented in many countries influenced India’s decision to embrace the concept of
inclusive education to provide equitable education opportunities to children with disabilities.
The Salamanca Conference of 1994 advocated for the mainstream of children with special
needs. Sutton et al (2011) concurs that in 1994 representatives from 92 countries including
India, Italy and Greece and 25 international organisations attended the World Conference on
Special Needs Education in Salamanca, Spain. Das et al (2013) asserts that subsequently
India undertook some key initiatives that focused on providing increased educational
opportunities for students with disabilities in regular education setting. Most notably among
them are the Persons with Disabilities Act (1995), National Trust Act, 1999, Sarva Siksh
Abhiyan (Education for All Movement) 2001 and the Action Plan for Inclusive Education.
These initiatives have brought inclusive education to the fore front of education reform

movement in Indian.

Research communicated the view that teachers are the key to the success of inclusive
programme Johnson (1996) in a study described and analyse the perceptions held by regular
education teachers towards the placement of students with learning disabilities in their
classroom. Key findings of this study were that class size should be reduced to support
inclusion and that the teachers are basically enthusiastic about participating in inclusion.
Teachers were concerned about their level of training regarding modification and received

effective teaching strategies for students with disabilities.

In Malaysia Pendidikan (1996) holds that the Malaysian Ministry of Education, students with

special needs are those who are visually handicapped or partially or fully deaf or suffer from



the disability to learn. These are the students that have been identified as suffering from
physical-sensory deficiencies and learning disabilities. The Ministry of Education provides
Special Education programmes for the three types of disabilities, namely, hearing, visual and

learning disabilities.

Stiker (1999) viewed that the Italian policy of integrazione scolastica appears to create an
idea context — legislative, educational, pedagogical and social for the development of
inclusive education. On the other hand, Italy’s decision to adopt the policy of integrazion
scolastica was part of a wider educational policy of ‘comprehensiveness’ whose purpose was
to break the reproduction of inequalities through a selective education system (such as the
Fascist education system) Stiker (1999) alluded that Italy unlike Britain focussed on the need
to provide special education facilities for those children with impairments who were usually
hidden at home, victims of ignorance, superstition and religious fear. For this reason,
segregation settings and primitive forms of special education in Italy were inevitable
positively accepted, especially when comparison was made with previous forms of
marginalisation of disabled pupils who were usually kept at home Meijer and Abbring
(1994). Thus, although Italy was the exception to the big growth of special needs institutions
throughout Europe and state special education was introduced very late as a consequence of
the economic boom of the early 1960s Meijer and Abbring (1994), it was clearly welcomed
as a valid and widely accepted alternative for the education of disabled people within the
national education system. Nevertheless, in the 1960s special education was still a valid
option in Italy as many acts, which were concerned with the organisation and maintenance of
special institutions, (Lawn. 1073 — 24™ of July 1992, and Law n. 942 — 31°*' of October (1996)
were passed during that decade. Also Nocera (1988) illustrates in his historical account of

special education in Italy, that special schooling was never really dismantled. He made a



strong case that special education remained a real menace and that policies should not leave

room for manoeuvre for those people supporting the re-opening of special education systems.

In Greece, Wright (2005) asserts that the Hellenic education policy supports the full inclusion
of the pupils in the mainstream classroom as the best means for the development of two way
relationships among pupils with special educational needs and their classmates. Wright
(2005) also asserts that some of the main elements of the law was education for all children
with special needs was mandatory and the political decisions support the substantial inclusion
of people with special needs in society by securing equal opportunities for learning,
independent living and financial sufficiency. It clearly states that education must be provided
in mainstream schools for all pupils with special need and in special schools for pupils with

severe special needs.

Coming back to Africa, Botswana is one of the signatories of “education for All” that’s
according to Mukhopadhyag (2009) Botswana is committed to enhance access to education to
all her citizens and inclusive education is perceived to be the most effective approach in
reaching this goal. Mukhopadhyag (2009) postulates that educating learners with disabilities
began about more than 40 years ago in Botswana. Missionaries from the Dutch Reformed
Church started the first school for children who were blind or had severe visual impairment in
1969, and missionaries from the Lutheran church opened the first school for children who
were deaf or had sever hearing impairment in 1970. Furthermore Mukhopadhyag (2009)
alludes that Botswana developed its first policy on education in 1977 known as Education for
Kgahisana to prepare children with special educational needs for social integration by

integrating them as far as possible with their peers in regular schools.

According to Mastropieri and Scrugg (2000) successful implementation of inclusive

education is largely dependent on the positive attitude of teachers towards it. Palmer et al



(2002) asserts that a significant body of research indicated that teachers are positive towards
the general philosophy of inclusive education, whereas other research has reported that
teachers have serious reservations about inclusive education in practice that’s according to

Ring and Travers (2005).

Furthermore Ring and Travers (2005) alludes that there were some findings that although
most of the teachers in Botswana were positive towards the concept of inclusive education,
they did not have favourable attitude towards the inclusion of learners with special education
needs in their classrooms due to the lack of essential knowledge and skills in inclusive
education. Nonetheless this research also, will research on the teachers’ perceptions on the
implementation of the inclusive Policy of special needs learners in Gweru District Primary

Schools.

Here in Zimbabwe, Zindi (1997) outlined that the Zimbabwean (1987) Education Act was
revised in 2006, which specifies that there should be inclusion of children with Special Needs
into regular schools. Further, the Nziramasanga Report 1999, which looked into the
education affairs of Zimbabwe, stipulates that the quality of education for the child with
disabilities should reflect the same standards and ambitions of general education. The idea of
inclusion is also advocated by many policy documents like the African Charter on the rights
and Welfare of the child adopted in 1990, the Jomtien World Declaration on Education. For
all Report (1990), the Dacar Framework for Action on Education For All UNESCO (2002)
and the Salamanca Report and Framework for action on children with special Needs (1994).
In line with the above documents on inclusive education, UNESCO (2002) calls for the
recognition of the importance of parents or community participation in the management of

schools.



In a study by Mafa (2012) teachers pointed out that it was hard to successfully manage
inclusive classes. They also mentioned lack of specific skills when dealing with specific
forms of special needs, e.g reading and writing Braille and not being able to use sign
language when interacting with children having hearing impairments. Most teachers said
lessons preparation, planning how to organise pupils for teaching actual lesson delivery,

variety of work to be assessed placed heavy demands on them.

Furthermore, Mafa (2012) echoes that problems encountered by teachers when handling
inclusive classes bring to the foe the appropriateness of the teacher’s training programmes

that teacher trainees are exposed to during pre-service teacher training,.

However, Peresuh et al (2000) outlined that in Zimbabwe the provision of special education
to Africans was pioneered by Margareta Hugo of Dutch Reformed Church, when she
established a school for the blind in Chivi. In support, Mafa (2012) asserts that to the
Salamanca and Margareta, Zimbabwe started training personnel at different colleges like
United College of Education and at other training colleges. Special education became one of
the courses to be completed by student teachers before deployment. Education Secretary’s
Policy Circular 36 of 1990 also postulates that in Zimbabwe children are expected to master
the national curriculum at all levels of schooling regardless of ability. Thus to achieve this,
the teachers persecutions on the implementation of inclusive education in regular classrooms

has to be investigated, hence the need for this study.

According to the Curriculum Development 2002, The Secretary’s Circular minute of 1998
was the first document that tried to link the provision of special needs education to the
education Act of 1987. The general aim of the Zimbabwean government in the provision of
Special needs education was to bridge the gap for learners with special needs. However

Hamanand et al (2003) allude that though attempts have been made to provide education for



children with special needs through programmes like integration and inclusion, it has
however been noticed that the perceptions of teachers are influencing quality of education
offered to children with special needs. Thus the current study seeks to find out teachers
perceptions on the implementation of the inclusive policy of special needs learners in Gweru

District Primary Schools are not influencing the quality of Education being delivered.

However, Cont (2001) alludes that a research communicated the view that teachers are the
key to the success of inclusion programmes, as they are viewed as linchpins in the process on
including children with special needs into regular classes. A study carried by Mpofu (2001)
revealed that perceptions and attitude of teachers towards children with special needs are
multidimensional and complex. Ainscow (2002) conclude that inclusion can only be
successful if teachers are part of the team driving this process. However, a research carried
by Mushoriwa (2001) on pre-school teachers’ attitudes towards inclusive education
established that 86% rejected inclusive education on the grounds that children with special

needs will be frustrated because of the social and academic rejection.

The researcher noted with concern that the country at present is using the 1990 secretary’s
circular minute number p.36 dated 9 October 1990 as basis for placement procedure for
special classes, resource rooms for special needs education in Zimbabwe. The researcher also
seeks to find out the effectiveness of the policy towards the successful implementation of the

special needs education project in relation to the actual situation on the ground

Mushoriwa (2001) postulates that the Nziramasanga commission of inquiry found out that
special education centres and schools are able mainly to provide for children who are
physically disabled who were mainly affected mainly by such diseases as polio myelitis,
accidents and others. Children with these disabilities are easy to integrate, while those with

mental and other socially constructed disabilities are left out. Mushoriwa (2001) also asserts



that the commission also observed that the lack of a comprehensive policy on special needs
education raises a lot of questions as to what policy the schools psychological services is

using in implementing the program on special education.

The above information becomes a motivational factor or driving force for the researcher
through this current study can investigate teachers’ perceptions on the implementation of the
inclusive policy of special needs learners in Gweru District Primary Schools. Van et al (2001)
stipulate that the success of an inclusionary programme may be at risk if regular classroom
teacher holds negative perception and attitude towards inclusion of Early Childhood
Education learners with special needs. Also Mushoriwa (2001) noted that teachers’
perceptions affect the way they teach children with special needs in regular classes. Ainscow
(2002) outlined that teacher attitude can shape the way special needs education is promoted.
This implies that, perceptions of teachers towards inclusive education determine the quality
of education and achievement of better results as observed by global researchers like
Avramidis et al (2010). Since the perceptions and attitudes of teachers play a crucial role it
becomes quite necessary for this current study to investigate the teachers’ perceptions on the
implementation of the inclusive policy on special needs learners in Gweru District Primary

Schools.

1.3 Statement of the problem
A statement of the problem has been described by Ellis and Levy (2008) as a concise

description of the issues that need to be addressed by the research.

Although Zimbabwe being a signatory to the Salamanca Framework, teachers’ perceptions on
the implementation of inclusive education policy on special needs learners still it has a lot to
desire in as far as implementation and provision of equality education and proper handling of

children with and without special needs. A challenge is no longer on integration or inclusion



but on either how to sustain quality special need education and care through the teachers’

perceptions.

This current study therefore seeks to address the following main research questions.

1.4 Research Questions
=  What policy guidelines have been put in place to ensure that special needs learners are

included in regular classes?

= How do learners with special needs benefit from inclusion?

= What support systems exist to ensure that special needs learners are included in
regular schools successfully?

= What trainings have teachers undergone to ensure that they teach learners with special

needs effectively?

1.5 Significance of the study
After successful carried out and at its completion the study hopes to make recommendations

which will be used as benchmarks for policy improvement in teacher training institutions,
government authorities responsible for special needs education like the schools psychological
services school administrators and parents and the whole nation at large. Given the aforesaid
it therefore becomes instructive that immediate measures need to be put in place to ensure
that the agreed upon standards are met in the implementation of special needs education on

the regular teacher in particular.

1.5.1 To the researcher
This study will equip the researcher with necessary knowledge about teachers’ perceptions in

the implementation of the inclusive education policy of special needs learners. The study

will help the researcher to develop much needed skills to deal with learners with special
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needs. In addition, the researcher will be in a position to staff develop other staff members in

school.

1.5.2 To the school

This research is significant to the school especially the school authorities because it is the
first study in the field of learners with special needs. The researcher will be any eye opener
to the school authorities since inclusive education is a new system and it also assist other
learners without special needs to accommodate and assist their peers with special needs. This
study will also help the future educators who would like to carry out similar researches on
teachers’ perceptions on the implementation of the inclusive education Policy of special

needs learners as a reference.

1.5.3 To the Educational Officers
The District Education Officers (D.E.O) and Education Officer (E.O) will also benefit since

they also want to know the teachers perceptions in the teaching of learners with special needs

in regular classrooms and implementation of policy on inclusive education.

1.6 Assumptions of the study
= The study is based on the assumption that;

= Almost every school has learners with disabilities.

= Schools have a policy to apply when dealing with special needs education.
= Schools have resource units or at least have access to a cluster one.

= Teachers have basic knowledge on how to handle special needs learners

= The teachers will disclose their perceptions on learners with special needs.
= Respondents of this study will be honest and willing to participate.

= The sample used will be a true reflection of the total population.
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1.7 Delimitations of the study
The study will only focus on Gweru District primary schools. The research study will focus

on the teachers’ perceptions on the policy of including learners with special needs in regular

classrooms.

1.8 Limitations of the study
This study is concerned with the teachers’ perceptions on the implementation of the inclusive

policy on Special needs learners in Gweru District primary schools. In view of the relatively
small size of the sample and subsamples and the deficiencies of the methodology, research
design and the instrument used, the study is likely to have limited generalisability. Some
respondents may not be willing to give their perceptions, especially those who have learners
with special needs in their classrooms. The study will base on the assumption that the sample
used reflects the entire population which might have some differences. Transport and
network problems are likely to slow down the progress of the study since the researcher will

be in rural areas.

1.9 Definitions of key terms

1.9.1 Perception
According to Valeo (2004) perception is the ability to see, hear or become aware of

something through the senses. On the other hand Noe (2011) defines perception as the
process by which people translate sensory impressions into a coherent and unified view of the
world around them. From the above definitions it can be deduced that perception is all about

recognition and interpretation of sensory stimuli based on memory, thus for this context.
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1.9.2 Special Needs Education

Zindi (1997) defines special needs education as a specially designed instrument that meets
the unique of children who may have disabilities such as learning physically, emotionally,
visual, hearing and any other handicaps that inhibit him or her from realizing the full
potentials. Mushariwa (2001) defines special needs education as an instruction that is
specially designed to meet the needs of learners with disabilities such instruction may require
to use special materials like wheel chair Braille, hearing aids, spectacles e.t.c. From two
definitions special needs education emphasis that there are some children who have special

educational needs that can be met in a regular classroom in an inclusive environment.

1.9.3 Disability

Cant (2001) defines disability as a restriction in the ability to perform an obvious activity of
daily living which others can. Dooley (2002) also defines disability as the physical or mental
condition which limits one’s movements, senses as well as activities. In this context
disability can be taken to be as lack of adequate strength or power to perform tasks as per

expectations.

1.9.4 Inclusion
Wiebe and Kim (2008) views the inclusion method as a basic model where both disabled and

non-disabled students are educated within the same classroom. Educational inclusion, then
offers education geared to include all students, even those with disabilities in the same
learning environment. This may include special needs children who have emotional and
behavioural disorders. Teachers may encounter a variety of situations in the classroom,

including those with learning disorders, emotional disabilities and mental retardation.
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1.10 Summary

The chapter outlined the teachers’ perception on the implementation of the inclusive policy
on special needs learners in regular classrooms. Guiding research questions were included to
show the direction of the study. The significance of the study outlined the beneficiaries of the
study to include the researcher, the school, educational officers and the assumptions of the
study are also provided so as the delimitations and limitations as they had an effect on the
outcome of the research. Literature review on learners with special needs included in the

regular classrooms, its significance will be discussed in the next chapter.
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CHAPTER 2: Review of Related Literature

2.1 Introduction
The chapter focuses on the literature reviewed pertaining to teacher perception on education

policy on special needs learners in primary schools. The review of literature includes the
theoretical and conceptual frameworks. The researcher pays attention to what different
authors say on inclusive education. The conclusion will be given finally which will sum up

the main ideas discussed in this chapter.

2.2 Theoretical Framework
Within the school setting, all students are expected to learn academic concepts as well as

behavioural skills. Both of these areas often times are potential barriers for disabled students,
they can develop low self-esteem issues which hinder them socially. Ntshangase, Mdikana
and Cronk (2008) assert that these learners, due to their histories of repeated failure at school,
are likely to feel as though academic outcomes are beyond their control, thus perceiving
themselves as less competent than their peers. It is important that academic content and

social skills are addressed with the classroom.

Miller (2011) asserts that social learning theory is suitable in inclusion as discovered by
Albert Bandura in his theory. Miller (2011) also postulates that Albert Bandura developed
the social learning theory which state that learning, both cognitive and behavioural, takes
place through the observation modelling and imitation of others. Miller (2011) echoes that
the main characteristic of the social learning theory, are the centrality of observational
learning, a causal model that involves an environment-person-behaviour system cognitive
contributions and self-efficacy and agency. This theory is suitable because it proposes that

academic and behaviour modelling takes place through verbal instruction, live modelling by
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a person, and symbolic modelling through four steps which are attention , retention,

reproduction and motivation.

Moreso, Harding (2009) viewed that inclusion classes capitalize on this theory because
disable peers can observe their non-disabled peers and their teachers and then imitate them
both academically and behaviourally. Social learning theory combined with Freudian
learning principles focus on teaching children important real-life social behaviours.
Moreover, though this learning community students with disabilities are able to interact with

their peers and develop friendships.

In addition to social learning, the zone of proximal development also has implication for
inclusive classrooms. Harding (2009) alluded that according to Lev Vygotsky, the zone of
proximal development states that students learn when guided by an adult or when working
with more capable peers. Students with disabilities can learn from their peers without
disabilities as well as with the support of adult guidance to gain a better understanding of the
concept being taught. Again the teacher can Scaffold learners with disabilities, Harding
(2009) asserts that scaffolding occurs a great learning support is provided as the time new
concepts are introduced and the support is lowly taken from the student as he or she masters
the content. This theory is suitable again for the special needs learners, as they need a lot of

scaffolding especially the mentally challenged.

Vygosky theory is important to inclusive education because it helps the teacher to know and
understand the level of development of learners so that he/she can assist the learners. The
teacher can scaffold the child through hints and prompts since the learner is and apprentice
who learns by being pulled, helped or challenged by others. Ntshangase, Mdikana and Cronk
(2008) assert that Vygostky understand that children construct knowledge through social

interaction with others thus guided learning theory appropriate for inclusion.
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Both the theories discussed describe how learning occurs in the classroom internationally
both academically and socially. According to Ntshangase, Mdikana and Cronk (2008) his
social interaction is important not only for learners’ academic achievement but also for their
long term general well-being and personal development in conjunction with the social
learning theory, should theoretically help explain how students with disabilities progress
academically and increase appropriate social interactions with places within inclusion

classroom.

2.3 Policy guidelines that have been put in place to ensure that

special needs learners are included in regular classes.
A range of international human rights instruments have long established the right to

education for all. www.sightsavers.org.echoes that the Universal Declaration of Human

Rights (1948) firmly established education as a human right to all people. The United
Nations Education, scientific and cultural organisation (UNESCO) convention against
Discrimination in Education (1960), the first specific instrument concerned with the right to
education, is based on the principles of non-discrimination and equal opportunities in
education. According to Dart (2007) the Salamanca statement (1994) stresses the importance
of inclusive education, calling on governments to give the highest policy and budgetary
priority to enable them to include all children regardless of individual differences and to
adopt as a matter of law or policy the principle of inclusive education, enrolling all children

1n mainstream schools.

Moreso, www.SightSavers.Org.echoes that the commitment to inclusive education became a

legal obligation through Article 24 of the 2006. Convention on the Right of Persons with
Disabilities, which reaffirms the right of disabled children to quality education and

committed government to ensure that persons with disabilities can access an inclusive,
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quality and free primary and secondary education on an equal basis with others in the

communities in which they live.

In Greece, Dart (2007) asserts that the education of individuals with Special Educational
Needs Law (Law 2017/2000) provides that the identification of students with special
educational needs be realized during the first year of primary school. This law also specifies
the use of a special screen-test system at the start of every school year by the local Diagnostic
Assessment and support centres for the entire Greek student population. It is hoped that these
measures will lead to an integrated individualized Educational Programme for every student
identified as having special needs. Once their individualized Educational Programme has
been developed, students with special needs are placed in the regular school setting, which is
considered by Diagnostic Assessment and Support Centres specialists as most appropriate for

the education of all students.

Furthermore, Ainscow (1991) outlined that in Brazil the National Company which was made
up of 200 social organisations, agree to bring social movements for children and for the right
to education together into a single movement. Save the children worked closely with the
National Campaign to bring the movements together and support their analysis of educational
problems. The National fund for the Maintenance of Educational Development provided
protected funding for young children’s education. The campaign tapped into a strong public

interest in early childhood education.

Foreman (2005) postulates that the movement towards inclusive education for all children
with special needs began in the 1960s. The United Nations has made a number of influential
declarations regarding inclusive education, such as the convention against Discrimination in
Education (1960), the Declaration on the Rights of Disabled Persons (1975), and the

convention on the Rights of the child (1989). In 1990, the World Conference on Education
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for All was held in Jomtien, Thailand. A further conference in 2000 in Senegal gave rise to
Dakar framework for Education for All, in which the international community pledged to
ensure education as a right for all people, irrespective of individual differences. Ainscow and
Cesar (2006) allude that, in 1994, inclusive education was put forward as a concept at the
Salamanca World Conference on Special Needs education in Spain. The Salamanca
statement is arguably the most significant international document in the field of special
education. In the Salamanca statement inclusive education is described as a framework for
action that would accommodate all children regardless of their physical, intellectual, social,
emotional, linguistic and other conditions. UNESCO (1994) echoes that the Salamaca
statement argues that regular schools with an inclusive setting are the most effective way to
fight against discriminatory attitudes in order to build an inclusive society and to achieve

education for all.

In other countries Stough (2003) asserts that another developing country, Costa Rica, is also
developing inclusion with different education service models such as consulting teachers,
educational assistance teams, joint teams and resource centres, though they have little

publication in this field.

Whereas Stakes and Hormby (2000) suggest that teachers have to identify, possibly though
assessment individual children’s learning style in order to meet their needs. Exley (2003)
postulates that by learning style, it is meant the application of an individual’s cognitive style
to a learning situation, the nature of the learning environment and the structure of a lesson.
Chinn (2001) alludes that cognitive style is concerned with an individual’s characteristic and
relatively consistent way of processing incoming information of all types from the
environment. The argument is predicted on the premise that since each person is different;
the way she/he learns will also differ. Exley (2003) asserts that will mean the teacher has to

teach to satisfy the learning style of the different ranges of students in the class. This may be
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impossible considering the huge numbers of class sizes that some schools particularly in

countries such as Ghana, Zimbabwe have to deal with.

A number of international agreements that impact on provision for children with special
needs, to which Botswana is a signatory, have contributed to the country’s participation in
providing for these children (Bergsma, 2000). By adopting the Jomtein Declaration (The
World Declaration on Education for All, 1990) the government recognised that the aims of
education are common to all children and that education is a fundamental human right and
therefore should be made accessible to all children including those with disabilities. The
national policy documents the government’s expressed desire to support children with special

needs.

2.3.1 Benefits of inclusion to learners with special needs
Marston (1996) points out that inclusive education can be beneficial to all students in a class,

not just students with special needs. Some researchers show that inclusion helps students to
understand the importance of working together and foster a sense of accommodation and
empathy among the student body. On the other hand Gillies (2004) is of the view that
proponent also argue that culturally, inclusive education is good for all students because it

builds a caring community where everyone’s experiences and abilities are valued.

Ainscow (1991) asserts that inclusion specifically aims to benefit special children through
improvements in their learning outcomes including their social skills, personal development
and academic achievement. Inclusion is capable of enhancing children’s academic
achievement through speech and language programs, improved parent-teacher
communication, greater use of group work, a student participation in class discussions and

increased community acceptance of people with disabilities. Jenkinson (1997) points out that
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student at mainstream schools were more likely to have higher academic achievements than

those at special schools, even when developmental level was similar.

Whereas Thomas and Vaughan (2004) assert that, in UK Learners with special educational
needs are supported by the school under the School Action and School Action plus
Programmes. The school responds to diversity by having in-house programmes such as the
Reading Recovery Programme to support students with English as an additional language and
learning Mentor Programme to support learners with behavioural needs. The learners
identified with special educational needs in the school receive support from these

programmes.

On the other note Ajuwon (2008) asserts that children are more likely to learn social skills in
an environment that approximates to normal conditions of growth and development.
Children, during their early years, develop language more effectively it they are with children

who speak normally and appropriately.

Ainscow (1991) points out that inclusive education will contribute towards a better education
system for all children, while ensuring that children with special educational needs are
identified and appropriately so that they too can reach their full potential. All learners will
benefit from more friendly and child centered teaching practices and school environments
learners who need extra help in their learning will benefit from the school based support.
Learners with special educational needs, additional health and psychosocial will benefit

through the comprehensive approach to addressing their needs.

Ajuwon (2008) postulates that in some countries like Brazil, children are able to get class
safely, wherever they live, community transport arrangements are funded. Children are freed
from family duties to come to school and social protection measures are provides. Also

health and nutritional supports are provided. Family awareness is raised to allow disabled
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children to participate in schooling, also media and government information campaigns are

used in many countries.

Furthermore, MohdSiraj (1996) stated that inclusive education would only succeed if the
special need children were to be totally included in the mainstream classrooms. The teaching
and learning process must focus on the children’s strength as well as consider their
weaknesses. Individual Education Plan should also be planned based on the student’s

individual needs York and Vanderook (1991).

Another benefit according to Schattman and Benay (1992) found that students with
disabilities in an inclusionary setting are exposed to talented teachers, refine new social
relationships with the same-age group, and experience more quality programs in a regular
education classroom. Also Stainback (1990) concluded that inclusion is an appropriate
instructional model because students with disabilities are accepted and supported by their

peers and other members of the school community while having their educational needs met.

In United Arab, Lewis and Shaheen (2010) outlined that private schools will also be required
to accept children with mild and moderate disabilities, though they would b e permitted to
charge higher feed to fund the development of their own special education programs. The
General Secretariat Executive Council Emirate of Abu Dhabi Rehabilitation and Care Centre
for people with disabilities has been integrated into public schools during 2010. In addition
to 23 students who had no previous schooling, while 15 students have been integrated into

higher education institutions.

Winter and O’ Raw (2010) postulates that the advocates of total inclusion advocate for a zero
rejection philosophy where no child is turned away from the local school on the basis that he
or she is handicapped regardless of the severity of the handicap. These proponents argue that

there should however be enough support services in the form of specialised gadgets or the
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presence of an aide to ensure that within that inclusive environment, the handicapped child
benefits. Inclusive education is driven by the philosophy that special gadgets for use by those
with handicaps should find their way to the school where the children are and not the other
way around where children with special needs are isolated and send to the so called special
schools which in essence are segregated communities of people with different forms of
impairments. Inclusive Education unlike separate placement which works on the philosophy
that the child with challenges must adjust to school environment operates on the thinking that
it is the school that must make adjustments to accommodate the child on the other hand.
Hopkin (2003) alludes that, in Botswana, Special Education is perceived in conventional
terms, and is mainly restricted to those of school age. The mentally handicapped and
retarded, those with visual and hearing impairments and the physically handicapped are
included. In practice the principal focus is to ensure that those covered have: equality of
educational opportunity, are prepared for social integration through being in mainstream
schools, are assessed at an early age so that they receive individualised education, and

community and parental support is sought when education them.

In addition, Dart and Keerate (2002) points out that the Government policy decrees the
inclusion of others in the Special Needs category they are prepared for life and living at

home.

On the other hand, Ajuwon (2008) also comments on the obvious benefits of the inclusive
education paradigm, like children are more likely to learn social skills in an environment that
approximates to normal conditions of growth and development children, during their
formative years, develop language more effectively if they are with children who speak
normally and appropriately (Mitchell and Brown, 1991). Also Ferguson (1996) alludes that,

often it is gratifying that where school and community environments can be made physically
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and programmatically accessible, children and youth with physical disabilities can function

more effectively than would otherwise be the case.

Hyaden and Thompson (2000) suggest that the presumed benefits of inclusive education for
mental disabilities include that they will achieve at a higher level due to the higher demand
and expectation of regular education programs. Students with special needs benefit form
exposure to students without disabilities who would model acceptable behaviour and adaptive
skills to students with special needs. The social acceptance of students with special needs
increases through social contacts with a greater number of classmates and school mates

without disabilities.

On the same note, children are catered for in a continuum of skills and abilities. Hagden and
Thompon (2000) advance that an inclusive approach facilities and encourages staff team
work, caters for individual learner’s rights, works towards eradication of stigmas and provide
opportunities for special needs children to function in the real world and to demonstrate their
strengths. Inclusion develops relationships and creativity that would not be possible in

segregated situations.

2.3.2 Support systems which exist to ensure that special needs

learners are included in regular schools successfully
According to Thomas and Vaughan (2004) in the UK, the principle of integration into

mainstream school as an advantage for students with special education needs was firmly
established in the 1981 Education Act. Also Thomas and Vaughan (2004) assert that recently,
the UK government’s stance on inclusion was endorsed in the Green Paper. Excellence for
All children: Meeting Special Educational Needs (1999). Thom